Appendix E
Rubrics for Enhancing Professional Practice



Framework for Teaching 2011 Revised Edition

Charlotte Danielson’s Framework for Teaching {2011 Revised Edition) is the next generation of this

research-validated instrument for teacher observation, evaluation and development. Charlotte

Danielson has selected Teachscape as the exclusive electronic provider of this refined instrument.

In the Framework for Teaching {2011 Revised Edition) all the domains, components, and elements are

identical to the earlier version. Therefore, the pre-existing research foundation applies.

The Framework for Teaching (2011 Revised Edition) is specifically enhanced to be used as an evaluation
instrument. The enhancements contained in the Framework for Teaching (2011 Revised Edition) are

based on lessons learned from the Measures of Effective Teaching (M ET) Project, a large scale research
study funded by the Bill & Melinda Gates Foundation that used the Framework for Teaching to evaluate

over 20,000 classroom lessons.

Based on her experience with the MET Project, Charlotte Danielson has enhanced her Framework for
Teaching (2011 Revised Edition) to be even more effective, precise, and useful as a tooi for teacher

evaiuation.

See below for a summary of the key changes from the old version to the newly updated Framewaork for

Teaching (2011 Revised Edition).

Old version of the Framework for
Teaching

Framework for Teaching (2011 Revised Edition)

Rubrics for each component contain
general language helpful for
professional development but not
weli suited for precise evaluation.

Rubrics for each component have been revised to include more
precise ianguage enabling for better observer discernment
between teacher performance at different levels.

Absence of Critical Attributes makes
it difficult to identify instructional
evidence tied to each component
and performance level,

Critical Attributes have been added for each Component and
performance level. Critical attributes are specific observable
teacher and/or student behaviors or actions that are evidence of
a teacher’s performance at a specific performance level relative
to a particular Component.

Absence of possible teaching
examples means that ohservers
must generate their own examples
without being sure they are
accurate.

Possible teaching examples have been added for each level of
performance, for each Component, to assist observer in
determining examples of classroom practice that would observe
as evidence for each Component.

With these new additions and adjustments, the Framework for Teaching {2011 Revised Edition} is now
the best, most reliable instrument available for high-stakes evaluation of teaching.




July 25,2011
Complete Framework for Teaching Instrument

Domain 1: § Planning and Preparation

la: I order to guide student Tearning, teachers must have command of the subjocts they teach. They must know which concepts and skills are contral to a
Demonstrating | discipline, and which are peripheral; they must know how the discipling has evolved into the 21st century, incorporating such issues as global awareness and
Knowledge of cultural diversity, as appropriate, Accomplished leachers understand the internal relationships within the disciplines they teach, knowing which concepts and
Content and skills are prerequisiie to the understanding of others. They are also aware of typical student misconceptions in the discipling and work to dispel them. But
Pedagogy knowledge of the content is not sufficient; in advancing student understanding, teachers are familiar with the particularly pedagogical approaches best suited to

each discipline,

The slements of component 1a are:

¢ Knowledge of content and the structure of the disciptine
irvery discipling hus a dominant structure, with smaller components ar sivands, centrol cencepty and skifls

+  Knowledge of prerequisite relationships
Some divcipiines, Jor exampie mathematics, have importent prevequisites, experienced teachers knaw what these ave and bov (o use them in designing fessons and
WIS,

*  Knowledge of contens-related pedagogy
Different disciplines have “signature pedagogies” that have evolved over time and found 1o be masi effective in teaching.

Indicators inciude:
*  Lesson and unit plans that reflect important concepts in the discipline
Lesson and unit plans that accommodate prerequisite relationships among concepis and skills
Clear and accurate classroom explanations
Accurate answers to stdent questions
Feedback 10 students that furthers leamning
Inter-disciplinary connections i plans and practice

LI ]
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Unsatisfactory

Basic

Proficient

Distinpuished

Tay
Demonstrating
Knowledge of
Content und
Pedagogy

In planning and practice, teacher
makes content errors or does not
corret errors made by students,
Teacher’s plans and practice
dispiay liztle understanding of
prerequisite relationships important
10 student learning of the content.
Teacher displays fittle or no
understanding of the range of
pedagegical approaches suitable o
student learning of the content.

Teacher is familiar with the important
concepts in the discipline but displays
iack of awareness of how these
conhcepts refate o one anothet,
Teacher’s plans and practice indicate
some awarenegss of prerequisite
relationships, although such
knowledge may be inaccurate or
incamplete. Teacher’s plans and
practice reflect a Himited range of
pedagogical approaches (o the
discipline or to the students.

Teacher disptays solid knowiedge of
the important concepts in the
discipiine and how these reiate 1o one
another. Teacher’s plans and practice
reflect accurate understanding of
prerequisite relationships among
topics and concepts. Teacher's plans
and practice reflect familiarity with a
wide range of effective pedagogical
appreaches in the discipling.

Teacher displays extensive
knowledge of the important concepts
in the discipline and how these relate
both to one another and fo other
disciplines. Teacher's plans and
practice reflect understanding of
prerequisile relationships among
topies and congepts and a link to
necessary cognitive structures by
students to ensure undersianding.
Teacher's plans and practice reflect
familigrity with a wide range of
effective pedagogical approaches in
the discipline, antivipating student
misconceptions.

Critical
Anributes

@ Teacher makes content ervors,

» Teacher does not consider
prerequisite relafionships when
planning,

» Teacher's plans use
inappropriate strategies Jor the
divcipline.

« Teacher is familiar with the
discipline but does nor see
conceptual relationships,

s Teacher's knowledge of
prevequisite relationships is
inaccurate or incomplete,

* Lessor und wnil plons use limited
instructonal strategies and some
are net fre Sullable 1o the confenr,

® The teacher can identify imporiant
concepis of the discipline, and their
relationships o one ancther.

¢ The teacher consistemly provides
clear explanaiions of the conleny.

e The tzacher answers student
guesiions accurately and provides
Jeedhack thar furthers their
fearning.

* The teacher seeks out content-
relared professional development.

n addition o the characterisiics of

“proficient,”

» Teqcher cifes intra- and jnfer-
disciplinary conient relarionships.

« Teacher is proactive in ukcovering
student misconceptions and
addressing them before proveeding,

Possible
Examples

¢ The teacher says, “The official
language of Brazil is Spanish, just
like other Sowrh American
countries.”

¢ The (eacher saps, "I don't
understand why the math baok
has decimals in the same unif as
Jractions.”

» The reacher has students copy
dictionary definitions each week
1 help his students tearn fo spell
diffiendt words,

¢ The teacher plans lessons on areq
and perimerer independenily of one
another, withouwt linking the
CORCEPLs logether,

® The teacher plans to forge ahead
with a lesson on addition with re-
grouping, even though some
studenis have nof filly grasped
place value,

® The reacher always plans the same
routing to study spelling: pre-test on
Monctery, copy the words 5 times
each on Tuesday and Wednesday,
fest on Friday.

* The teqeher’s plon for areg and
perimeler imvites students (o
determine the shape thar will yield
the largest area for a given
perimeter.

s The teacher realized her students
dre ROT §Ure how 10 USe a4 Compass,
se she plans o practice that before
Infroducing the activity on angle
measurement.

® The teacher plans to expand o writ
on civies by having students
sirnlate o court ik

« In g unit on 19 century lirerature,
the teacher Incorporates
information about the history of the
seme period.

» Before begiming a il on the solar
system, the reacher surveys the vluss
on their beliefs as fo why it is kotrer
inn the summer than in the winler.

Framework fi

ument. Copyright @ 2011 Qutcomes Associates, Inc, All rights
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| Domain 1: Planning and Preparation

1b: Teachers don’t teach content in the abstract; they teach it fo students. In order 1o ensute sludent learning, therefore, teachers musi not onty know their content
Demonstrating | and its related pedagegy, but the students Lo whom they wish to teach that content. In ensuring student learning, teachers must appreciate what recent research
Knowledge of in cognitive psychology has contirmed: namely that students learn through active intellectual engagement with content. While there are patierns in cognitive,
Students socfal, and emotional developmental stages typical of different age groups, students learn in their individual ways and may come with gaps or misconceptions
that the teacher needs (o uncover in order to plan apprepriate learning activities. In addition, students have lives beyond school, lives that include athietic and
musical pursuits, activities in their neighberhoods, and family and cultural traditions. Students whose first language is not English, as well as students with
other special needs must be considered when ptanning lessons and identifying resources that wil) ensure their understanding.

The elements of component 1b are:

+  Rnowledgo of child and ndolescent development
Childrer fearn differently ar different stages of their fves

s Knowledge of the leaming process
Learaing requires active intellectual engagement

*  Knowledge of studemts’ skills, knowtedge, and language proficiency
Children’s lives beyond sehool influence iheir fearning

»  Knowledge of studerts’ interest and cultural heritage
Chitdren's backgrounds igfluence their learning

+  Knowledge of students’ special needs
Children do not afl develop in a typical fashion

Indicators inchude;
*  Teacher pathers formaf and informal information about students for use in planning instruction
*  Teacher learns student interests and needs for use in planning
= Teacher participation in community cultural events
¢ Teacher-designed opportunitizs for families to share heritage
¢ Database of siudents with special needs

ramework for Teaching Proficiency Test Instrument. Copyright © 2011 Outcomes Associ es, Inc, All rights reserved Page 3
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Unsatisfactory

Basic

Proficient

Distinguished

Ih:
Demonstrating
Knowledge of
Studenty

Teacher demonstrates little or no
understanding of how students
learn, and lile knowledge of
students” backgrounds, cultures,
skills, language proficiency,
interests, and special nceds, and
does net seek such understanding.

Teacher indicates the impontance of
understanding how students fearn and
the students’ backgrounds, culures,
skills, language proficiency, interests,
and special needs, and atlains this
knowledge for the class as a whole.

‘Teacher understands the active nature
of student learning, and attajns
information about levels of
development for groups of students.
The teacher also purposefully secks
knowledge from several sources of
studenis’ backgrounds, culures,
skills, language proficiency, interests,
and special needs, and attains this
knowledge for groups of students,

Teacher actively seeks knowledge of
students” levels of development and
thewr backgrounds, cultures, skills,
language proficiency, interests, and
special needs from a variety of
sources. This information is acquired
for individuat students,

Critical
Anributes

» Teacher does not understemd
child development characteristics
and has unreadisiic expecialions
Jor studenss.

e Teacher does not 1y (o asceriain
varied ability levels among
stuclents 1n the class,

o Teacher is not aware of sindent
interests or cultural heritages,

® Teacher takes no responsitiling io
learn about students ' medival or
learning disabilities.

s Teqcher ciles developmenal theory,
but does not seek fo integrate i info
lesson planning,

s Teacher is aware of the different

ability levels in the class, bur iends

o teach 1o the "whole growp.

The reacher recognizes that

children have different interesis and

cultural backgrounds, bt ravely
draws on their contributions or

differentiates marertals o

accommodate those differences.

The teacher is aware of medical

issues and learning disabilities wirh

some studen's, but does not seek to
understand the implications of that
knowledge,

-

v The teacher knows, for groups of
students, their levels of cognitive
development

» The feacher is aware of the different
vuliural groups in the class,

¢ The teacher has a good idea of the
range of interests of students in the
class,

¢ The teacher hay identified “high, "
“medium, " and “low " groups of
students within the class.

v The ieacher is well-informed about
students’ cultural heritage and
incorporates 1his knowledge in
lesson planning,

s The teacher is aware af the special
needs represented by students in the
class.

T addition 1o the characteristics of

“praficien,”

* The 1gacher uses ongoing methods
{0 assess students ' skill levels and
designs instruction aceordingly.

© The teacher seeks oul information
abouf their cultural heritage from
all studlents.

* The teacher maintains o sysiem of
uprdated student records and
incerporates medical and‘or
learning needs info lessor plans.

Possible
Examples

e The lesson plan includes a
feacher preseniation for an entire
30 mimite period fo a group of 7-
year olds,

o The feacher plans to give her KLL
students the same writing
assignment she gives the rest of
the class,

o The teacher plans 1o feach his

class Chrisimas carols, despite

the faci that he hus four religions |

®

The teacher s lesson plan has the
sene assignment for the entire
class, in spite of the Jact that one
activity is beyond the reach of some
Stucents.

i the unit on Mexico, the 1eacher
has not meerporated perspectives
from the three Mexican-American
children in the class.

© Lesson plans make only peripheral
reference 1o siwdenis ' interests

* The teacher creates an assessment
of students’ fevels of cognitive
development.

» The teacher examines students’
previous vear's folders fo ascertain
ihe proficiency levels of growps of
students in the class,

s The feacher administers o student
inrerest suivey al the beginning of
1he sohood year

& The teacher plans activities based

{

® The teacher plans his lesson with
three different follow-up activitics,
designed fo meel the varied abiliry
levels of his students.

« The teacher plans ro provide
iultiple project options; sfudents
will self-yelect the project that best
meels their individual approach o
fearming.

1 ¢ The fequher encourages siudents (o

be aware of their individua! reading

Framewerk for Teaching Proficiency Test Instrument, Copyright ® 2011 Outcomes Associat

es, Ihe, All vights reserved
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Unsatisfactory

I Basic

Proficient

Distinguished

represented amongst his students.

® The ieacher kmows that some of her
students have TEPs but they 're so
long, she hasi't read then: yet.

ok student interesis.

* The teacher knows that five of her
students are in the Garden Club,
she plans 1o have them diseuss
horticulture as pari of the next
biolagy lesson.

© The teacher realizes that not ali of
his students are Christian, so he
plans fo read o Hawikah story in
December.

» The reacher plans to ask her
Spanish-speaking students 1o
discuss thelr ancesiry as part of
their Social Studies wnit studying
Sowuth America,

fevels and make independent
reading choices that will he
challenging, but not too difficudt.

* The teacher attended the local
Mexican heritage day, meeting
several of his students” extended
Jamily members.

¢ The reacher reguiarly creares
adapled assexsment maierials for
several students with learning
dsabilities.

Framewaork for Teaching Proficiency Test Instriument, Copyright ® 2011 Qutcomes Assoc tes, Inc, All rights reserved
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Domain 1: Planning and Preparation

le: Setting Teaching s & purposeful activity, even the most imaginative activities are difeeicd towards cortain desired {earning, Therefore, establishing instructional
Instractional outcomes entails identifying exactly what studenis will be expeeted to Jearn; the outcomes do not describe what students will dir, buf what they will learn. The
Qutcomes instructional outcomes sheald reflect important learing and must lend themselves to varicus forms of assessment o that all students are able to demonstrate

their undetstanding of the content. Insofar as the outcomes determine the instructional activities, the resources used, thelr sutability for diverse learners, and
the metheds of assessment employed, they hold a central place in Domain 1.

Learning ouicomes are of a number of different types: Factual and procedurat knowledge, conceptual undersianding, thinking and reasoning skille, and
¢ollaborative and communication strategies. In addition, some learning outcomes refer to dispositions; it's important not only for students to learn to read, but
educators alse hope that they will iike 1o read. In addition, experienced teachers are able to link their tearning outcomes with others both within their discipline
and in other disciplines,

The elements of component Lo are:
*  VYalug, sequence, and alignment
Students must be able to build their understanding of imporiant ideas from concepl to concepl
v Clarity
Cutcomes must refer fo what students will fearn, not what they will do, and musi permil viable methods of assessment
+  Balance
Quicomes should reflect different types of learntmg: such a8 knowledge, conceptual undersianding, and rhinking skills
= Suitability for diverse studenis
Outcomes must be appropriate for @il students in the class

Indicators inglude:
©  Quicomes of a challenging copnitive Javel
Statements of student learning, not student activity
Outcomes central 1o fhe discipline and related to those in other disciplines
Permit assessment of student attainment
Ditferentiated for students of varied ability

¢ s s &

2011 Qutcornes Associates, Tnc, Al rights reserved Page 6
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Unsatisfactory

Basi¢

Proficient

Distinguished

Te: Setting
Tnstractional
Chutcomes

Outcomes represent low
expectations for siudents and lack
of riger, nor do they all reflect
imperiant learning {n the discipline.
Cutcomes are stated as activities,
cather than as student learning.
Outcomes reflect only one type of
learning and only one discipline or
strand, and are suitabic for only
some students,

Outeomes represent moderately high
expectations and rigor. Some reflect
important learning in the discipline,
and consist of a combination of
outcomes and activities. Quicomes
reflect several types of learning, but
teacher has made no attempt al
coordination o integration. Most of
the ouicomes are suitable for most of
the students in the class hased on
global assessments of student
learning.

Most outcomes represent rigorous and
important learning in the discipline.
All the instructional outcomes are
clear, written in the form of student
learning, and suggest viable methods
of assessment. Outcomes reflect
several different types of learning and
opportunities for coordination.
Outcomes take into account the
varying needs of groups of students.

Al outcomes represent rigorous and
important learning in the discipline,
The outcomes are clear, written in the
form of student feaming, and permit
viable methods of assessment.
Outcomes reflect several different
1ypes of leaming and, where
appropriate, represent opportunities
for both coordination and integration.
Cutcomes take into account the
varying needs of mdividual students.

Critical
Anribures

s Outcames fack rigor.

® (Juicomes do noi represent
imparlant learning in the
diseipline.

s Culcomes are not clear or are
siated as acrivities.

o Jutcomes are nof suitable for
many students in the class,

= Cfcomes represent a mixiire of
tow expecitations and rigor,

© Some owteomes reflect important
learning in the discipiine,

o Chuteomes are switable for most of
the class,

e Chitcomes represent high
expectations and rigor,

& Curcomes are related to “big
ideas " of the discipline.

 Citcomes are wriilen in ferms of
what stuclents will learn rather than
do.

® Cufcomes represent o range of
outcomes. factual, conceptal
wnderstanding, reasoning, secia,
MURALEMER], communication.

o Oufcomes are suiable 1o groups of
studlenis in the class, differentiated
Where necessary,

In addition (o the charaeteristics of

"proficient,”

s Teacher plans reference enrricular
Jrameworks or blueprints o ensure
GOCUPATE SequEnReing.

e Teacher connects Quicomes 1o
previous and future learning

¢ Cutcomes are differemiared fo
encourage individual students io
take educational risks,

Possible
Examples

Framework for Teaching P

* 4 learning outcome for o fourth
grade class is to make a posier
ilustrating a poem.

o All the outcomes for a ninth grode
history class are factual
knowledge,

o The iopic of the social studies unit
involves the concept of
“revolutions " but the reacher
orly expects his studenty 1o
remember the imporigni dates of
harfles.

» Despiie having o number of ELL

& Ctcomes consist of understanding
the relationship between addition
and multiplication and memorizing
Jacts,

s The outcomes are written with the
needs of the “middie” group in
mind: however, the advanced
strders are fored, and some lower-
level students srruggle.

v One of the learning oufcomes is for
stucdents fo “dppreciaie the
aesthetios of 18" century Englivh
poetry.”

v The ouicomes for the history unit
include some factuad information,
as well us a comparison of the
perspeciives of different groups in
the rimn-up to the Revofutionary
War,

e The teacher reviews rhe project
expeciaiions and modifies some

¢ The teacher encourages his students
1o sei their own goals; he provides
them a taxaonamy of challenge verbs
T help them strive for higher
CXPECIATIonS.

* Students will develop a concept map
that links previews learing goals o
those they are curvently working on.

s Some studenis identify additional
fearning .

Page 7
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Unsatisfactory

Basic

Proficient

Distinguished

aufcomes staie that oll writing i
must be grammarically correct,

Framewark for Te

ng Proficiency Test Instrument, Copyr

ght © 2611 Cutcomes Assotiates, e, All rights re
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Domain 1; Planning and Preparation

Id: Student leaming is enhanced by a teacher’s skiffful use of resources; some of these are provided by the schaol as “official” matenals; others are secured by
Demonstrating tzachers through their own initiative. Resources fall into several different categories: these used in the classroom by students, those avaiiable beyond the
Knowledge of classroom walls to enhance student Jearning, resources for teachers to further their own prefessional knowledge and skill, and resources that can provide non-
Resources instructional assistance to students, Teachers recognize the impertance of discretion in the selection of resources, selecting those that align directly with the

leatning outcomes and which will be of most use to the students. Accomplished teachers also ensure that the selection of materials and resources is
appropriately challenging for every student; texts, for example, arc available at various reading fevels to make sure all students can access the content and
successfully demonstrate understanding of the leaming outcomes. Furthermore, expert teachers look beyond the schoul for resources to bring their subjects to
tife and 1o assist students who need help in both their academic and non-academic lives.

The etements of coniponent 1d are:
*  Resources for classroom use
Matertals that align with learning owtcomes
*  Resources to extend content knowledge and pedagogy
Those that can further teachers ' profesvional knowfedge
¢ Resources for stydents:
Matterterls that are appropriceely challenging

Indicators include:
*  District provided materials
«  Renge of texts
s Guest speakers

»  Iaternet resources

s Materials provided by professional organizations

v Teucher continuing professional education courses or professional 2rougs
e Communily resources

ency Test Instrument, Copyright @ 2011 Outcomes Assoviates, Inc. All rights reserved Page 9



July 25,2011

Unsatisfactory

Rasic

Proficient

Distinguished

Id:
Demonstrating
Kuowledge of
Resources

Teacher is unaware of resources for
classroom use, for expanding one’s
own knowledge, or for students
avatlable through the school or
district,

Teacher displays basic awareness of

resources available for clagsroom use,

for expanding one’s own knowledge,

and for students through the school,

but no knowledge of rasources
available more broadly,

Teacher displays awareness of
resources avatlable for classroom use,
for expanding one’s ¢wn knowledge,
and for students threugh the school or
district and external to the school and
on the Internet.

Teacher’s knowledge of resources for
¢lassroom use, for expanding one’s
own knowledge, and for students is
extensive, including those available
through the school or district, in the
corminunity, through professional
organizations and universities, and on
the Internel.

Critical
Antribures

» The teacher only uses districi-
provided materials, even when
muore variely would assist some
studenis,

* The teacher does nof seek our
resources availabie 1o expond
hischer own skifl,

o Although aware of some student
needs, the reacher does noi
inguire abaut possible resources,

| ® The reacher wses materials in the
school library, b does ol segrch
bevond the school for resources.

¢ The feacher participaies in content-
ared workshops offered by the
schaot, buf does not pursve other
professional development,

s The teacher locates maierials and
resources for students thai are
wvailable through the school, b
dogs not purste any other avemuas.

® Texts are af varied levels.

» Texfs ave supplemented by guest
speakers and field expernences.

e Teacher fucilitaies Interner
resonrces.

* Resources are mulii-disciplineary.

Teacher expands knowledge with

professional learning groups and

organizations.

© Teacher pursues options affered by

wriversities,

Teacher provides lisis of resources

oulside the class for students fo

draw on.

In addition o the characieristics of

“proficient,

o Texty ave matched 10 student skill
fevel,

& The feacher fas ongoing

relationship with colleges and

universities that support student

learning,

The teacher maintaing log of

resourees for studeni reference.

The teacher pursues

apprenticesaips (o increase

discipline knowledge.

The teacher jicilitares sindent

conlaet With resources owtside the

classroom.

»

-

Possible
Examples

o Far their unit on Ching, the
students cecessed afl of their
information from the districs-
supplied textbook,

o Mr. J iy not sure how o teach
Jractions, but doesn 't know how
he's expected o fean it by
himself,

e A student savs, "I too bad we
can 't go 1o the narure center
when we re doing owr unit an rhe
environment.”

* For a wnil on ocean life; the teacher
really needs more books, but the
schaol libvary only hus three for
hing 1o borrow.

e The tegcher krows she should learn
mare abowl feaching literacy, bt
the school only offered one
professional development day last
year.

o The teacher thinks fus students
would benefir from hearing abous
health safery from a professional;
he comtacts the school nurse 1o visi

o The ivacher provides fer 5

graders o range of non-fiction texts
about the American Revolution: no
matier their reading level all
studenis can pariicipate in the
discussion af imporiant concepts.
The teacher took an onlineg course
on Literafure o expand her
knowledge of great American
WHiters,
e The teacher disiributes o list of
summer reading materiols thar
would help prepare his 8 grader,

-

The teacher is not happy with the
oul-gi-daute textbook; his students
will critique it and write their own
text for social studies,

The teacher spends the summer af
Dow Chemical learning more abour
current research so she can expond
her knowledge base for teaching
Chemistry.

The teacher motches siudents in her
Family and Convumer Sefence class
with local buvinesses; the students
spend rime shodowing employees to_|

]
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Unsatisfactory Basic Proficient Distinguished

his clussroom. transition to high school, understand how their classroom
skifls might be used on the job,

Proficiency Test Instrument. Copyright ©@

Framework for Teaching 2011 Outcomes Associates, Inc, All rights reserved Page 11
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Domain 1: Planning and Preparation

le: Designing Designing coherent instruction js the heart of planning, reflecung the tezcher’s knowledge of content and the students in the class, the intended ontcomes of
Coherent instruction, and the available resources. Such planning requires that educators have 4 clear understanding of the state, district, and schoo! expectations for
Instruction student learning, and the skill to translate these fnto a coherent plan. It alse requires that teachers understand the characteristics of the students they teach and

the active nature of student learning. Educators must determine how best to sequence instruction in 4 way that will advance student learning through the
required conlent It requires the thoughtful construction of lessons that contain cognitively engaging learning activities, the incorporation of appropriate
resources and materials, and the intentional grouping of studenis. Proficient practice in this component recognizes that a well-designed fnstruction plan
addresses the learning needs of various groups of students; one size does not fit all. Al the distinguished level the teacher plans instruction thal takes imto
aceount the specific learning needs of each student and solicits ideas from students on how best 1o structure the learming, This plan is then implemented in
Domain 3,

The elements of component | are;
*  Learning activities
Instryeiion designed ie engage studenis and advance them through the coment
s instructional materials and resources
Appropriaie o the learing weeds of the studepls
*  [nstructiona! groups
Intentionally organized (o support student fearning
*  Lesson and unit stracture
Cleor mnd sequenced 1o advance students’ learning

Indicators include:
*  Lessons that support instructional outcomes and reflect important concepts
*  Instructional maps that indicate relationships 1o prior learning
*  Activities that represent high-level thinking

+  Opporwnitics for student choice

»  The use of varied resources

*  Thoughtfully planned learning groups
*

Styctured lesson plan

nework for Tea

stinstrument. Copyright @ 2011 Outcomes Associates, Ine. Al rights reserved Page 12
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Unsatisfaciory

Basic

Proficient

Distinguished

Te: Designing

The series of learning experiences

| Some of the learning activities and

Teacher coordinales knowledge of

Plans represent the coordination of in-

Coherent is poortly aligned with the materials are suitable to the content, of students, and of resources, | depth content knowledge,
Instruction instructional outcomes and does not | instructional outcowmes, and represent | to design a series of learning understanding of different studems’
represent a coherent structure. The | a moderate cogniiive challenge, but experiences aligned 1o instructional needs and available resources
aclivities and are not designed to with no differentiation for different outcomes and suitabie to groups of {including technology), resulting in a
engage students in active students. Instructional groups students. The learning activities have | series of learning activities designed
inteliectual activity and have partially support the instructional reasonable time aliocations; they to engage students in high-level
unrealistic time allocations. outcomes, with an effort at providing | represent significant cognitive cognitive activity. These are
Instructional groups do not support | some variety. The lesson or unit has a challenge, with some differentiation differentiated, as appropriate, for
the instructional outcomes and offer | recognizable structure; the for different groups of students. The ndividual learners. Instructional
no variety, progression of activities is uneven, lesson or unit has a clear structare groups are varied as appropriate, with
with most time allocations with appropriate and varied use of some opportunity for student choice.
| reesonable. nstructional groups. The lesson's or unit’s structure is
! clear and allows for different
pathways according (o diverse student
needs.
Critical ® Learning activilies are boring * Learning activities are moderaiely | » Learning achivities are maiched 1o In addition io the characieristics of
Attributes andior nol well aligred 1o 1he chelienging. Hastructional ouicomes, “proficient,
instructional goods. * Learning resources are suitable, bui | e Activities provide apportunity for » Activities permit student choice.
o Moterials are nof engaging or do there is limited variety. higher-level thinking. 8 Learning experiences connegl o
nof meel instructional ouicomes. * instructional groups are random or | « Teacher provides a variety of ather disciplines.
¢ Instructional groups de not anly partiaily support objectives. appropriciely challenging materials | e Teacher provides o variety of
support learning, e Lesson struchure is uneven or may and resources. apprapriately challenging resources
© Lesson plans are not structured be unrealisiic in ferms of tme ® Instructional student groups are that are differentiated for students
or sequenced and are warealistic expectations. organized thaughifully 1o maximize in the class.
in their expectations. learning and build on student ® Lesson plang differentiote for
SHrengHhs., individual student needs,
« The plan for the lesson or unit is
well structured, with reasonable
lime allocarions.
Possible * dfier memorizing the paris of the | = Afier the mini-lesson, the teacker © The feqcher reviews her learning o The leacher'y unil on ecosysiems
Examples microscape, the leacher plans fo plans (o have the whole class play a aehvities with a reference (o high lists a variery of high level activities

have his 9 graders color in the
worksheed,

* Despite having a textbook that
wax 13 peary old, the feacher
plans 1o wse that as the sole
resource for bis Communism unil.

o The teacher orgunizes her class
7 POWS, seqiing the siudenty

gonie 10 remfiree the skill she
ferugrhl.

» The feacher found an allas (o use o5
a supplemental resource during fhe
gengraphy unil.

® The feacher atways lets studenis
self-select their working groups
because they behave better when

fevel "action verbs " and rewrites
seome of the aetivities to increase the
chellenge {evel.

® The teacher creates a list of
Ristorical fiction tiles thar will
expand her students " knowledge of
the age of exploration,

o The teacher plans for students 1o

i o meR students choose those
that suit their approach to learning.

® While complering (hefr projects, the
feacher's siudems witl hove aocess
to o wide variety of resources that
she has coded by reading level so
they can make the best selections.

¢ Afier the cooperative group lesson,

ency Test instru

ment,
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Unsatistactory

Basic

Proficient

Distieguished

alphaberically; she plons o have
studdents work all year in groups
of four based on where they are

yitting.

» The (eacher's lesson plans are
writien op sticky rotes in his
grade ook, they indieate leciure,
aenivity, or 1ess.

i
|

j

they can choose whe they want to
sif with.
e The teacher’s lesson plans are

nicely formatted, buf the timing for

meny getivities 18 oo shore 1o
actually cover the concepts
thoroughly,

complete projects in small growps;
he carefully selecis group members
based on their ability leve! and
learning style.

¢ The teacher reviews lesson plons
with her principal; they are well
structired with pacing times and
activiiies plearly indicated,

students will reflect on their
pariicipation and make suggestions
[for new group arrangements in the
SJuture.

¢ The lesson plan clearly indicares
the convepts wnght in The last few
lessons; the (eacher plans for his
stwdents to link the current lesson
OuICOmEs (o 1hase they previously
learned.

Framewaorl for Teac]
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Domain 1; Planning and Preparation

1f: Designing Good teaching requives bath assessment o/ learning and assessment for learming, Assessments of learmning ensure that teachers know thal students have |earned
Student the intended outcomes. These assessments must be designed in such a manner that they provide evidence of the full range of leaming owtcomes; that is,
Asvesyments different methods are needed 1o assess reasoning skills than for factual knowledge. Furthermore, such assessments may need to be adapted 10 the particular

needs of individual students; an ESL student, for example, may need an allemative method of assessment to aliow demanstration of understanding,
Assessment for learning enables a teacher o incorporate assessments directly into the instrugtional process, and 1o modify or adapt instruction as needed 1o
ensure stiudent understanding. Such assessments, although used during instruction, must be designed as part of the plasning process. Such formative
assessiient strategies are ongoing and may be used by both teachers and students to monitor progress towards the understanding the learning outcomes.

The elements of component le are;
*  Congruence with instructional outcomes
Assessnients must match learning expectations
»  Criteria and standards
Lapectations must be clearly defined
*  Design of formative assessments
Assessments for learning must be planned ay part of the instructional process
*  Lse for planning
Reswlis of assessiment guide futire plapning

Indicatars include:
»  Lesson plans indicate correspondence between asséssiments and insiuctional outcomes
*  Assessment types are suitable 1o the style of autcome
s Varigty of performance opportunities for students
¢ Modified assessments are available for individual students as needed
v Expectations clearly written with descriptors for each level of performancs
*  Formative assessments are designed to inform minute-to-minute decision-making by the teacher during instruction

Framework for T y . Page 15
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Unsatisfactory

Basic

Proficient

Distinpuished

If: Designing
Student
Assessments

Assessment procedures are not
congruent with instructienal
outeomes; the proposed approach
contains no criteria or siandards.
Teacher has no plan to incorporate
formative assessment in the lesson
or unit, nor any plans to use
assessmenl results in designing
futire instruction.

Some of the instructional ouigomes
are assessed through the proposed
approach, but others are not.
Assessment criteria and standards
have been developed, but they are not
clear. Approach to the use of
formative assessment is rudimentary,
including only some of the
instructional outcomes, Teacher
infends to use assessment results Lo
plan for future instruction for the
class as 4 whole,

Teacher's plan for student assessment
is aligned with the instrugtional
cutcomes; assessment methodelogies
may have been adapted for groups of
students. Assessment criferia and
standards are clear. Teacher has a
well-developed strategy for using
formative assessment and has
dessgned particular approaches to be
used. Teacher intends to use
assessment results to plan for future
instruction for groups of students.

Teacher’s plan for student assessment
is fully aligned with the instructional
outcomes, with clear criteria and
standards that show evidence of
student contribution Lo their
development. Assessment
methodologies have been adapled for
individual students, as needed. The
approach o using formative
assessment is wall designed and
includes student as well as teacher use
of the assessment information.
Teacher intends to use assessment
results to plan future instruction for
individual students.

[ Critical

* Assesvments do not monch

* Onfy some of the insiruetinpal

o All the learning outcomes have o

I edelition 10 the characteristics of

constinufion based on grammar
and punciuaiion; for every
mistafee, the grade drops from an
AteaB BioaC, e

e After the students present their
research on Globalization, the
teacher fells them their letier

politicad relationships; the teacher
plans to have the students memorize
all the country capifals and rivers,

» The teacher’s students received
their tests back; each one was
Simply marked with a letier grade a
the iop.

assessment; he pluns (o provide
them with experiences developing
persuasive writing as preparation.

© M. Mworked on g writing rubric
Jor her research assessment; she
drew on multiple sowrees to be sure
the levels of expectation were

Ajtribuses fastraciional cutcomer., outcomes are addressed in the method [or assessment. “proficient,
» Assessments have no criteria. planned assessments, o Assessment fypes match learming e Assessments provide opproruRities
* No formative assessments have ° Assesymient criferia are vague. expectations, Jor student choice.
been designed. ® Plans refer 1o the use of formative & Plans indicate modified dassessments | » Studerns parricipate in designing
s Assessment resilts do not affeci assessments, but they are not fully Jor some students as needed. assessments for their own work.
Sidure plans. developed, © Assessment criterio are clearly * Teacher-designed assessmens are
* Assessinent results are used to written, authentic with real-world
design lesson plans for the whole ® Plans include formative application, as appropricde.
class, pot individual students. aASSESSments 1o use during » Students develop rubrics according
TSI NCTION, fo teacher-specified learning
* Lesson plans indivate possible objeciives.
adpusiments based on formative ® Students ave uctively involved in
asxessiment deta. cellecting information from
Jormative assessmenis and provide
inpul.
Possible o The teacher marks papers vathe 3w The distriot goad for the Europe unit | & Mr. & knows that his siudents will o To teach persuasive writing, My, H
Examples Joundation of the 1.8, is for students to understand geo- write a persuasive essay on the siate | plans to have ker class research

and wrile to the principal on on
issue thot s Important 1o the
students! the use of cell phones in
olass.

o Mr. J's students will write a rubric
Sfor their final profect on the benefits
of solar energy, Mr. J has shown

amewark for Teac
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Unsatistactory

Basic

Proficient

Distinguished

grade, when students asked how
he arrived af the grade, he

educarion, | just know what grede
fo give.

® The teacher says, “What's the
difference between formutive
assessment and the 1est | give ai
the end of the unir?"

¢ The teacher says, “The district
gave me this entire curriculum 1o
reach, so [ just have 1o keep
moving. "

responds, “Afier oll these years in

* The plan indicares that the reacher
will pause o “check Jor
undgrstanding " bul without o clear
process of how thar will be done.

o A studeni says, "I half the class
passed the test, why are we afl
reviewing the materiol again? "

elearly defined.

e Mr. C creaies a short guestionnaire
fo distribuie o his students af the
and af class; based on their
responses, he will organize them
into different groups during the nexi
lessan's activities,

© Based vn the previous morming's
Jormative assessment, Ms. D plany
10 have five stucdents o work on g
maore challenging profect, while she
waorks with & other students to
reinforee (he concept,

them several sample rubrics apd
they will refer to those as they
create o rubric of their own,

s After the lesson Mr. L asks studenis
lo roie their understanding on o
scale of | to 3! the students know
that their vating will indicate their
activify for the next lesson.

& Mrs. T has developed o rowtine for
her class, students know that if they
are struggling with o math concep!,
they sif in a small group with the
feacher during workshop time.

amework far Teac
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Domain 2: The Classroom Environment

Component

2a: Creating an Environment of Respect and Rapport

2a: Creating an
eavironmment of
respect aad
rapper

An essential skill of teaching is that of managing relationships with students and ensuring that those among students are positive and supportive. Teachers
ereate an environment of respect and rapport in their classrooms by the ways they imteract with students and by the interaction they encourage and cultivate
among students, An important aspect of respect and rapport relates to how the teacher responds 1o students and how students are permitted 1o treat one another.
Patterns of interaetions are critical 1o the overall tone of the class. In 2 respestful environment, all students feel valued and safe,

The elements of compaenent 2a are listed below and are evaluated:

Indicators include:

.

a & & ®

Teachet interactions with students, including both words and actions

A teacher s inleraciions with sfudenis sei the tone for the classroom. Through their interacrions, 1eachers convey thut ihey are interesied in and care abowt (heir
Siueles.

Student imeractions with other strdents, including both words and actions

Ag fmporlant o5 6 feacher's ireatiment of students 1s, how studenis eve treled by thelr classmares is arguably even more IRpariant (0 sudents. A is worst poor
ireciment causes studenis o feel rejected by their peers, At ity best, positive Interaciions winang siudents are mutnally supporiive and create an emotionally healthy
sehool exnvivanment. Teachers model and feach studerts hew 1o engage in respectful inferactions with one another and eknowledge respeciful interactions mmong
students.

Respectiul talk and e taking

Respect for students " bockground and lives outside of the classroum
Teacher and student body language

Physical proximity

Warmh and caring

Polifeness

Fncauragement

Active listening

Fairness

ency Test Instrument. Copyright © 2011 Outcomes Associates, Inc. All rights reserved Page 18
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Unsatisfactory

Basic

Proficient

Distinguished

2a: Creating
an
environment
of respect
and rapporf

Patterns of classtoom
tnleractions, both between the
teacher and students and among
students, are mostly negative,
mappropriste, of insensitive ta
stndents ages, culural
backprounds, and developmental
fevels. Interactions are
characterized by sarcasm, pat
downs, or confliot. Taacher does
not deal with disrespoctful
behavier,

Patierns of ¢lassroont interactions,
both between the teacher and students
and smong students, are generally
appropriate butl may refiect occasional
inponsistencies, favoritism, and
distegard for students’ ages, culnures,
and developmental levels, Students
rarely demonstrate disrespect for one
another. Teacher attempts (o respond
to disrespectful behavior, with uncven
resnlts. The net result of the
interactions is neutral: conveying
neither warmith nor conflict,

Teacher-student interactions are friendly
and demonstraie general caring and
respect. Such interactions arg appropriate
1o the ages of the students. Stidents
exhibit respect for the teacher. Interactions
among students are generally polite and
respectiul. Teacher responds sucoessfully
to disrespectful behavior among students,
The net result of the interactions is polite
and respectfl, but impersonal,

Classroom interactions among the
teacher and individual students are
highly respectful, veflecting genuine
warmth, caring, and sensitivity to
students.as individuals. Students exbibit
respect for the teacher and contribute to
high levels of civility among all
menibers of the class, The net result of
intetactions is that of connections with
students as individuals

Critical * Teacher wses disrespectfl ik o The gquadity of imeractions behween o Talk between teacher and students and In gddition to the characteristics of
Anributes tewards students. Student body teacher and students, or among siudents, SHMORG TGS 15 wuniformly respectfi, “proficient,”
fanguage indicates feelings of hur! is wneven, with occasional disrespect, s Teacher responds 1o disrespeciful » Teacher demonsirates knowledge and
or ipsgcuriy. = Teqeher qriempls (o respond 1o behavior among students. caring about individual studenis " Hves
& Stidents use disrespectfil tafk disrespeciful behavier among students, o Teacher makes superficial conections heyond schoof.
fowards one another with no with uneven resufls, with individua! students. « When mecessary, students correct one
respanse from the acher, » Teacher attempts (o make conneciions anoiher in their conduct towgrds
s Tegeher displays no familiarity with individual students, bui studens clussales.
with oF caring aboul individial reactions indicate thai the efforts are not * There Js vo disrespectfid hehavior among
Suddenits ' imerests or complelely suceessiil or are unusuad, stucdents.
persaraliiies. v The teacher's response o & student’'s
Ineorvect response respects the student’s
digniry
Possible o A student stumps i hivher chair v Students atiend passively to the feacher, | » Teacher greeis students by name a3 they | » Teacker inguires about a studeal’s koccer
Examples Jollawing a cormment by the bt tendd (o tadk, pass wotes, ete. when enter the class or during the fesson. game lasi weekend {or extracurricular

teacher.

o Students roll their eyes at g
classerate's idea; the teacher does
not respand.

o Mawy sticderts talk when the
teacher and other siudents are
talking: the teachor does not
corveef them.

v Some spudents refuse o work with
ather students.

» Teacher doos not call siudents by
their names.

niter students are lofking,

s A Jiw Students do not engage with others
in the classraom, even when pul fogether
in simedl sroups,

* Students applaud half-heartedly
Joftowing a classmate 's preseniaiion io
the efoss,

» Teacher says Dot tolk that way o
your classmates, " but studeni shrugs
hissher shoulders

The teacher gets on the same level with
students, such as kneeling beside o
student working al a desk.

Studenty attend fully to what the teqcher
i sapiag.

Students wail for clissmates to finish
speaking before beginning 1o falk,
Studerts appland politely following o
classmate 's presemtation 1o the cluss.
Studenis help each other and aveept kelp
Jrom each other.

Teacher and siudents use courtesios
such as “please/thank you, excuse me. "
o Teacher says "Don 't talk that way 1o
your clavsmates, ” and the insulls stop,

-

-

gelivities or hobbivs).

Students say "Shhk” o classmates while
the teacher or another student is
speaking.

Studdents clop emthusiastically for one
anather's presentations for 4 job wefl
done

The teacher says: "That 's an interesting
sdea, Josh, bul you're forgetting. "

*

ramework for Teaching Proficiency Test Instriment. Copyright @ 2011 Outcomes Associates, In
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Component

2b: Establishing a Culture for Learning

2k Establishing
a culture jor
learning

“A culture for leaming” refers 1o the atmosphere in the classroam that reflects the educational importance of the work undertaken by both students and
teacher. It describes the norms that govern the interactions among individuals about the activities and assignments, the value of hard work and perseverance,
and the general tone of the class. The classroom is characterized by high cognitive energy, by a sense that what is happening there is important, and that it is
essential to get it right. There are high expectations for all students. The classroom is a place where the teacher and students value tearning and hard work,

Elements of component 2b are:

*  lmporiance of the coment and of learming
I g elassromn with @ sirong culture for learming, teachers convey the educational vedue of what the students are legraing.

»  Expectations for learning and achievement
In classrooms with robust culivves for learning, ofl studenty receive the message thai, while the werk s chaflenging, they are capable of achieving it if they are
prepaved 10 work hard,

v Student pride in work
When studenis are comvirced of their capabilities, they are willing 10 devate energy 1o the task 1 hand, and ihey lake pride 1a their aecomplishments. This pride s
reffected in their imeraciions with clessmates and with the feacher,

Indicators include:

w  Beliefin the volue of ihe work
Expectations are Righ and supporied through both verbal and nonverbof behaviors
Cuality is expected and pecognized
Iffort and persistence are expected and recogized
Confidence in abiltiy is evidenced by feacher and students language and behaviors
Expeciation for all siudents 10 pariicipate

L I )
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Unsatisfactory | Basic Proficient Distinguished
2 Estabdishing 1 The classroom cultre is The classtoom cuMture is characterized by | The classroom cairure is 2 cogmtively The olassroom culture 1§ 8 cagaitively
& culture for characterized by = lack of teacher or little commitment to learning by teacher busy place where feaming is valued by all | vibrant place, characterized by a shared
learming studert comminment 10 leaming, or students. The teacher appears 1o be with high expectations for learning the belief in the impottancs of tearning, The
and/or tittle or no investment of anly “going through the motons,” and norm for most students. The teacher teacher conveys high expectations for
student energy to the task at hand, students indicate that they are interested conveys that with hard work students can learning by all students and insists on hard

Hard work is not expected or valued. | in completion of a task, rather than be successful; students understand their work; students assume responsibihity for

Medinm to low expectations for quality. The teacher conveys that student | role as leamers and consistently expend high quality by initiating improvements,

student achievement are the nom suooess is the result of natural ability ctfort to leamn. Classroom interactions making revisions, adding detail and/or

with high expectations for learning vather than hard work; high expectations support learning and hard work. helping, peers.

reserved for only one or two studens, | o loarning are reserved for those

students thought to have a natural
aptitude for the subject.
Critical s The feacher conveys thal the o Teacher's encrgy for the work iy » The teacher communicates the i addition to the characteristics of
Attributes reasons for the work are exiernal or neuiral: indicaing neither a high level impoptance of learning, and thar with “Proficient,”
{riviafizes the learning goals and of commitment nar “blowing it off " hard work all students can be successfid | s The feacher communicates o genuine
ASSIRents. s The teaeher conveys high expectations in i, passion far the subject.

e The tequher conveys o at least for onfy same students. * The teacher demonstrates a high regard | » Students indicate that they dre wol
some Studenis that the work is foo ® Studenis comply with the leacher 's o student abilities, safisfled unless they have complete
chadlenging for them. Cxpecic Jor fearning, but dowt e leqcher corveys on expectation of bigh undérstanding.

 Students exhibil fitle or no pride in indicate commitment on thete own leveds of student effors, » Studenr questions and commenis indicate
their work, inttietive for the wark. * Studenls expend good effort i complede a desire to understand the comtent, rather

o Clasy fime iy devoted more to * Many Students indicate that they are work of high quafiiy, thaw, for example, simply fearning q
secializing than (0 legraing teaking for an Veasy paih. procedure for geliing the correct answer.,

» Stucleniy recognize the ¢fforts of their
lassmates,
 Studepls take initiative in improving the
quality of their work,
Possible o The feacher (ells students thai v Teacher says: “Let's get through this.” | = Teacher says: “This is imporiant: you'll 1 s The teacher says "I0s really fin io find
Examples they 're dotng a lesson because it's * Teacher sqys: "I think most of you will need 1 speak graminatical Englivh when the patieres for factoring polyromialy.”
on the lest, in the book, or is disiricr he able o do this.” youd apply for a job. " o Student aifs a classmate to explain o
directed, ® Siudents consult with one another o o Teacher says: “This idea js recfly concept or procedurs since se didn 't

* Teacher says to a siudent: “Why daferming how to fitl in a worksheer, important! 10y central o our gutite follow the teacher’s explanation.
don'l yau iry this easier problem? " withow challenging classimaies’ undersianding of history, " © Studeiis guestion one another an

o Students turn in sloppy or thirking. o Teacher says: “Let’s work on this AREWEFS.
fncomplele work. o Teavher does not encourage Students wogether: it's hard, but you aff will be e Studens asky the teacher whether s/he con

» Students don't engage in work and whe are siruggling able 1o du it well " re-do a piece of work since sthe now sees
the ieacher ignares i, ° Some vludents gel to work after an * Teacher hands « poper bock o a herw it coufd be strengthened.

» Studdens have rot completed e GSTIGHINGRT is given or gfier epiering stucdent, saying "I know you can do a e Students work even when the teacher isn't
homework aed the teacher does nor the room. befrer job on this. " The student GOCepTS weorking with them or direciing their
respond, i withow! complaing, effirrts.

o Afmost ail of the activilies are * Students gel right 1o work right away
Uy work, whies on ansigament Iy ghven op ofler

entering the room.

ent, Copyright © 2011 Outcomes Associates, Inc. All rights reserved Page 21
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Component | 2¢: Managing Classroom Procedures

¢! Managing A smoothly functioning classroom is a prerequisiie to good instruction and high levels of student engagement, Teachers esiablish and monitor routines and
classroom procedures for the simooth eperalion of the classroom and the efficient use of time. Hallmarks of 3 well-managed classtoom are that instructional groups are
procedures used effectively, non-instructional tasks are completed efficiently, and transitions between activities and management of materials and supplies are skiltfully

done tn order to maintain momentum and maximize instructional time. ‘The establishment of efficient routines, and teaching students to employ them, may be
inferred from the sense that the class “runs fsaif "

Elemenis of Component 2¢ are;

v Management of instructional proups
Teachery help studenis 1 develop the skills (o work purposefully ond cooperatively in groups, with liile supervision from the teacher

= Management of transitions

* Many lexsons engage siudents in different types of aciividies - large group, smol! group, independent work, [1's fmportant that little fime is lost as students move from
onte aetiv iy fo another: siudenis krow the “deill” and execute i seamilessly

»  Management of materials and supplies
Lxperienced ieachers have all necessary materials io hand, and fave fqught studenis 1o implemeni rouiines for distriburion and collection of maierials with a
mininim of diseuption (o the flow of instruciion

e Performance of non-instructional duties
Orveralf, little instructionad time Jx fust in activities such as taking attendance, recording the lunch count, or the refirn of permission slips for a class 1ip.

Indicators include:
»  Smooth funcrioning of alf routines
®  Lfe or o foss of ingtructional time
s Students plaving an imporiant role in carrying ouf the routines
o Students know what to do, where 10 mpve

Copyright @ 2011 Dutcomes Associates, Inc, Al rights reserved Bapo 22
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Unsatisfactory

Basic

Proficient

Distinguished

2¢ Managing
elavsromm
procedures

Mugh ingtructional time is Iost due to
mefficient classroom routines and
procedures. Theve 1s Hittle or no
evidence of the teacher managing
instructional groups, wansitions,
andfor the handling of materials and
supplies effectively. There is hutle
svidence that students know or follow
established routines,

Some instructional Hime is lost due to
ondy partially effective classioom
routines and procedures, The teacher's
management of instructional groups,
ansitions, and/or the handling of
matesials and supplies is inconsistent,
feading to some disruption of leaming,
With reguiar puidance and prompting,
students follow established routines.

There is liule loss of insmruciional time duc
1o efftetive classroom routines and
proeedures. The teacher's management of
instructional proups andfor the handling of
matetials and supplies are consistently
sucoessful. With minimal guidance and
prompting, students foliow established
classroom routines,

Insiructiona] time 15 maximized due fo
eificiont classroom rautines and procedures.
Students contribute o the management of
mstructional groups, transitions, and/or the
handling of materials and supplies. Routines
are weli understoed and may be inittated by
students,

Critical * Students not working with the & Small groups are only partially * The siudents are productively enguged In addition to the charactetistics of
Atrributes teacher ove disruptive 1o the clss, engaged while aot working directly during smiadl group work. “proficient,”

* There are no estublished with the teacher. * Transitions between large and smalf * Students fake the initiative with their
procedures for distributing and * Procedures for transitions, and LFOUR GUHVILES are sinooth, classmates (o ensure that their time is
coflecting materials. distribution/colleciion of materials, o Routines for distribution and vallection used productively,

e Procedures for oiher aotivities are seem (o fiave been established, it their af materiols and supplies work ® Siudents themselves ensure that
confused or chaotic, operation is rough. efficiently. transitions and ofher routines are

e {lasseoom rautines finetion uneventy. o Classraom rowlines function smoothly. accomplished smoothfy.
® Studenis take initioiive in distiburing and
collecting materials efficieniiy,
Passible o When moving inio small growps, « Some Stuclents ol working with the © Studenis get stavied on an aclivity white | v Students redivect classmates in smafl
Examples siuddents are confused as to where fequher are 1of productively engaged in the feacher fakes astendance. groups nof working divectly with the

they are supposed 1o go, wheiher
they should take thew chairs, vie,
Thare are long lines Jor maierials
and supplies or distribuling
Supplics fs time-consuming.
Students bump into ane another
lining up or sharpening pencils.
Rall-taking consumes much time at
the beginning of the lesson and
Stucdenis are not working on
anyihing,

Meast sfudents ask whai they are (o
do or lpok around for clues from
others.

*

lfearning,

Transiifons hesween large and smefl
grovp aeiivities are raugh bl they are
aceomplished

Students are not sure what o do when
materials are being distributed or
eolleeted,

o Students ask some clarifying questions
about procedures

The attendance or funch count consumes
more fime than i would need if the
procedure were more moutinized,

.

a

Students move smoothly herween large
and small group aetivities.

s The vacher hiag an estabiished fiming
device, such as conanting down, 1o signal
Stuclents 1o yeturn i teir desks,
Teacher hay an exioblished oitention
signal, Such as raising q hand, or
dimming the lighis.

One member of each small group
willects materials for the table.

* There iy an established colar-coded
systens indicating where materials
should be stored,

e smoll growp work, students e
established rofes, they listen (o one
anather, summarize g different views,
el

Clean-up gi the end of a lesson ix fasr
and efficient,

-

feqcher o be mare efficients in thelr work.

A student reminds classmates of the roles

that they ave fo ploy within the group.

A student re-directs o classmate to the

table sihe shawld be of following a

fransition.

Stadents propose an improved oiiention

sigh.

© Students independently check themselves
inta class on the atterdonce boord

.
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Domain 2: Fhe Classroom Environment

2d. Managing In order for students to be able to engage deeply with content, the ¢lassroom environment must be orderly; the atmosphere must feel business-like and
Studeny productive, without being authorizarian. In a productive classroem, standards of conduct are clear (o students; they know what they are permitted to do, and
Behavior what they can expect of their classmates, Even when their behavior is being corrected, students feel respecied; their dignity is not undermined. Skilied teachers

regard positive student behavior not as an end in itself, but as & prerequisite 10 high levels aof engagement in content,

Elements of Component 24 are:

*  DOxpectations
It s clear, either from what the twacher says, or by inference from siudent actions, that expectaiions for student conduct have been estublished and that they are being
implemened

*  Monitoting of student behavior
Experienced feachers seem (o have eyes "in the backs of their heads: " they are atiuned 1o what's happening in the classroom and can mave subily 10 help siudents,
when pecessary, re-engage with the confenl being addressed in the lesson, Al a high fevel, such monitoring is preventive and subile. which makes if challenging 1o
ohserve

@ Response to student misbehavior
Eiven expervicnced jeachers find that theiv studeniy occasionally violate one or another af the agreed-upon standards of conduct: how the leacher responds to such
infractions is an impertant mork of the teacher s skill, Accomplished teachers iry to understend why students are conducting themselves in such o manner fare they
wimsure of the content? dre they trying fo impress their frivnds?) and respond in such o way that they respeet the digrity of the studeni, The best responses are those
that address misbehavior early in an episode. although this Is vor always passible,

Indicators incinde:
v Clear standords of conducs, pessibly posted, aud possibly referred to during a lesson
+  Absence of acrimony between leacher and students concerning behavior
v Teacher awareness of student conduct
+  Prevemtive action when needed by the teacher
Fairness
Absence of misbehavior
Remforeement of pasiiive hehavior
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Unsatisfactory Basic Proficient | Distinguished

2d Manoaging
Student Behavior

There appear t0 be no estabiished
standards of conduct, and little er no
teacher monlioring of student
behavior. Students chatlenpe the
standards of conduct. Respense 1o
students” misbehavior is reprossive,
ar distespecttul of student dignity,

Standards of conduct appear to have been
established, but their implementation is
inconsistent. Teacher frigs, with uneven
results, to monitor student behavior and
respond o student misbehavier. There is
inconsislent implementation of the
standards of conduct.

Sudent behavior is generally approprizie,
The teaclier monitors student behavior
against established swandards of conduct,
Teacher response to student mishehavior is
consistent, proportionate and respectful to
students ard is effective

Suident behavior is entirely appropriate,
Students take an active role in monitoring
thetr own behavior and that of other
students against standards of conduct.
Teachers' monitoring of student behavior is
subtle and preventive. Teacher's response to
student misbehavior is sensitive to
inchividual student needs and respects

students
Critical Attritnies | e The classraom environmenf is o Teguher otempts fo mainin order in |« Standards of conduct appear le have In addition o the characterisics of
chaotic, with po apparent viandards the classroom but with uneven succesy; heen extablished. “proficien,”
af conduct, standards of conduct, if they exisi, are * Student behavior s generally » Student behavior is entively appropricle;
* The teacher does not monsior not evicent, appropriaie. na evidence af sudent mivhehavior
student behavior. o Teacher atfermpis 1o keep track of © The teacker frequently moniiors student | » The teacher monitors student bebavior
= Sume students violate classroom stwdent behavior, but with no apparent behavior. withou! speaking - fusi MOVINg about.
rules, without apparent weacher sysien. » Teacher’s response (o studem s Studeris respectfidly intervene as

Wareness. L3
When the feacher notices studest

The teacher's response 10 student
mishehavior i inconsistent, somuetimes

misbehavior is effeciive, dappraprigie with classmares to ensure

s Teacher qolnewledpes good behavior compliagnee with siandards of conduet.
mishefavior, s'he appears helpless very fharsh. other times feniea,
1o do anything abowt it.
Possible Examples | » Studenis are tafking among ¢ Classroom rafes are posted, but neither 1w Upon a non-verbal signal from the » A student suggess & revision in one of the
themselves, with no attempt by the teacher nor students refers fo thom, teqcher, students corvect their behavior, olassroom rules,
teacher fo silence ther. * The feacher repeatedly asks studenis 1o | « The leaeher moves 1o every seclion of « The teacher notices that same stucdenis
* An abject flies through the air take their seais. they ignore himher. the classroom, keeping a close eve on are talking amaong themselves, and
withewt qpparent feacher notice. o Jrong siudent: " Wheee s your fate Sudeni behavior without o word, moves nearer (o e ihe
© Stichents cre rumting around the pass? Gaota the office " To another: » The teacher gives a studeni a “hard tatking stops,

-

FOOm, resulling in a chastic
CHVIFCHIMET.

Their phones and wther elecironios
distract shudents and feacher
doesin’f du anyihing,

"You don’t have o oy pas
aied fake your seai; you ve missed
enough already.”

Come in

fovk,” and the student stups talking fo
his‘her neighbor,

The feceher avks fo speak 10 a student
privately about misbehavior.

A wiudent reminds histher classmarey of
{he class rule abowt chewing gron.

A o
Framewark for Teaching Proficiency Test Instrument, Copyright @ 20711 Outcomes Associate
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Component | 2e: Organizing Physical Space

The use of the physical environment 10 promete student learning is a haflmark of an experienced teacher. 115 use vanes, of course, with the age of the students:
in a primary classroomm, centers and reading corners may structure class activities, while with older students, the position of chairs and desks can facititate, or
inkibit, rich discussion. Naturally, classrooms must be safe (no dangling wires or dangerous traflic patterns), and al} students must be able to see and hear
what’s geing on so they can participate actively. Both the teacher and students make sffective use of compuier (and other) technclogy,

Elements of this component are:
*  Safety and accessibility
Physical safety is a primary consideration of alf teachers; ne learning ean oceur if students are unsafe or if they don 't have access fo the hoard or other learming
FESQUPCES,
«  Amangement of fiarniture and use of physical resources,
Boti ihe phywical arvangement of a classeaont and the availadie resaurees provide opportinities for teachers to advance fearning: when fheie are skillfinly used sindents
can engage with the cament in o productive maneer. Al the kighesi fevels of performance, the studenis themselves contribute fo the physical epvironment.

Indicators include;
% Pleasani, inviting atmaosphere
Safe environment
Aceessibility for afl srdents
Furniiwre aprangement sustalbie for the learning activities
Effective use of physical rexources, including compuier techrofogy, by both teacher and students
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Unsatisfactary

Basic

Proficient

Distingunished

Ze: Organizing
physical space

The physical environment is unsafe,
o mary stadents don’t have access to
loarning. There is poor alipmment
between the arrangement of farniture
and resourges, including computer
wechnology, and the jesson aotivities,

The ¢lassroom iz safe, and essential
tearning is accessible o most smdents,
The teacher’s use of physical resources,
nchuding computer technology, is
moderately effective. Teacher may
attempt 1o modify the physical
arrangement (o suit leaming activities,
with partial success,

The classroor 15 safe, and leaming is
accessible to ail students; teacher ensures
that the physical arrangement is
appropiate to the leaming activities,
Teacher makes effective use of physical
resources, mctuding computer
technology.

The classroom is safe, and learning is
accessible to all students including those with
spevial needs. Teacher makes effective use of
physical resources, inchuding computer
technology. The teacher eisures that the
physical arrangement is appropriate Lo the
leaming activities. Students contribute to the
use or adaptation of the physical environment
to advance iearning.

Critleal Atiributes

¢ There are physical hazardy in the
classroom, endangering student
safery.

* Mary students can’l see or hear the
feacher or the board.

The physical environment s safe, and
mosi students can vee and hear.

The physical environment js not on
impediment 1o learning, bui does not
enhance i,

® The clussroom is safe, and all students
are able fo see and hear.

The classroom is arranged (o support
the instructiong! goals and learing
qelivifies,

[ additien to the characteristics of

“proficient,”

s Muodificationy are imnde 1o the physical
envirgiment (o aeeontmodate Students with
special needs,

« Available technology is not heing & The teacher makes fimited use of « The teacker makes appropriaie use of | = There is total aligmvent between the goals
used, even if available and its use avaifuble technology and other available technofogy. of the lesson and the physical enviromnent,
would enhunce the fesson. resourees,  Studenty fake the fmifiaiive fo adjust the

physical envirommnent,
» Teachers and students make extensive and
imaginaiive use of available techrology
Passible Examples | » There are electrical cords runiing |« The reacher crsures ihal dangerens * There are established guidelines « Studenis ask if they con shift the furniture
around ihe classroom chemicals are stored vafely. concerning where bockpacks are fefl 1o betler suit small group work, or

s There is a pole in the middle of the | » The classroom desks remains in hvo during class fo keep the paihways digenssion,

FOm Same stisdents con'f see the seinicireles, even though the activiiy for vleqr; sitdents comply, » A student oloses the door (0 shul out noise
hoerd, sonall grovps wonld Be bevier yerved by | e Desks ore moved 19 make jables so in the corridor, or lowers a blind lo block

& A white hoard is in the classroom, moving the dests 1o make tables for a students can work fogether, or in g the sun from a classmate's eyes.
bui if iy fiscing the wall, indicaimg portion of the fesson. civcle for a olass diseussion, © A stident suggests an application of the
that it is rarely, i ever, used » The teacher rries to use g computer 1o e The use of an Interner connection white bogrd for an activity,

ihuvirate ¢ concepr, bui requires
several attempls io make i# work,

gririches the lesson,

=
Pramework for Teaching Proficiency Test [nstruiment. Copyright @ 2011 Qutcomes Assaciates, Inc, All rights reserved
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Domain 3: Instruction

Component Ja: Communicating With Students

Teachers communicate with students for several independent, but related, purposes. First, they convey that teaching and learning are purposeful activities, they
make that purpose clear o students. They also provide clear directions for classroom activities, so students know what it is that they are to do. When they
present concepis and information, those presentations are made with accuracy, clarity and imagination; where appropriate to the lesson, skilled teachers
embellish their explanations with analogies or metaphors, linking ther 1o students’ inferests and prior knowledge. Teachers oocasionally withbold information
from students {for example in an inquiry science lesson) 1o encourage them 1o think on their own, but what information they do convey is accurate and reflects
deep understanding. And the teacher’s use of language is vivid, rich, and error free, affording the opportunity for studenis to hear language well used and 1o
extend their own vocabularies. Teacher presents complex concepts in ways that provide scaffolding and access to students.

Elements of Component 3a are:

e Expectations for feaming
The goals for learnimg are communicaled clearly @ sidenis. Even if mot conveyed at the owiset of'a lesson (for example, an inguiry lesson i science) by the end of
the losson studeivs are clear abour whaf they have been learning,

«  [hrections for activivies
Stuclents are clear abous what they are expected fo do during o kesson, perticularly if studenty are working indeperdently or with elassmates without direct teacher
supervision. These directions for the lesson activities inay be provided orally, in writing, or in some combination of the two.

s [xplanarions of contemt
Skilled reachers, when explaining concepls fo studenis, use vivid fanguage and imaginative analogies and metaphors, comnecting explanations 1o studenis ' interexts
and fives beyond school. The explanations are clear, with appropriate scaffolding, and, where qrpropriare, anticipate possible student misconcepiions.

+  Use of oral and wiiten language
For many students, their tfegchers ' use of language represents their best madel of bath accurate syntax and a rich vocobulary, these models enable students 1o
emulate such langiage, making their own more precise and expressive.

Indicators inciude;
»  Clarity of lesson purpose
¢ Clear directions and procedures specific to the fesson activities
v Abgence of content errors and clear explanations of concepts
o Students undersiond the content
v Correct and imaginative use of language
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Unsatisfactory

Basic

Proficient

Distinguished

3a: Communicating
with students

The instructional purpose of the lesson is
unclear to students and the directions and
procedures are confusing, Teacher’s

explanation of the content contains major

errors, The tancher’s spoken or wiitten
language containg errors of grammar or
syntax, Vocabulary is inappropriate,
vague, or used ipcorrectly, teaving
students confused.

Teacher’s aniempt 1o explain the
nstructional purpose has only limited
success, andior divections and
procedurss mugt be claritied after
initial student confusion. Teacher's
explanation of the cantent may contain
MINOY ervors; some portions arg clear;
other portions are difficult to foliow.
Teacher's explanation consists of a
monotogue, with no invitation w the
students for intellectual engagement.
Feacher's spolen language is cormect;
howevet, vocabulary is limited, or not
fully appropriate to the students’ ages
or backgrounds,

The instructional purpose of the lesson
is clearly communicated to students,
meluding where it is situated withm
broader learning; directions md
procedures are explained clearly,
Teacher’s explanation of content ks weli
scaflvlded, clear and accurate, and
conneets with students' knowledge and
experience, During the explanation of
coritent, the teacher mvites siudemt
intellectual engagement, Teacher's
spoken and written language is clear
and cotrect, Vocabulary is appropriate
to the students’ ages and inierasts.

The teacher titks the mstructional purpose of the
lesson 1o student interests; the directions and
procedures are clear and antcipate possibie
student misunderstanding. Teacher’s explanation
of content is thorough and clear, developing
conceptual understanding throupgh anfyl
scaffolding and commecting with students’
interesis, Students contribute 1o extendmg the
content. and in explaining concepts 1o thew
classmates. Teacher's spoken and written
tanguage is expressive, and the teacher finds
oppoTiunities 1o extend sindents’ vocabularies.

Crivical Attributes

o Al no time during the lesson does the
feacher canvey fo the $tudenis what
they will be lecrning.

¢ Stuclents indicate through their
questions that they are confused as 1o
ihe learning Task.

v The feqcher makes @ serious vonfent
ervor that witl affect students’
widersianding of the lesson,

» Students tadicale theough body
language or questions that they dun't
undersignd the content being
presented,

s Teacher's communications fnclude
ervory of vocahulary or usgge.

o Focabulary is inappropriate fo the
age or culture of ihe studenis.

» The weacher refers in passing io
what fhe Vudenis will be fearning,
o {11 writlen an the board with no
elaboraijon or explanation.

* Teacher must clavify the learning
task yo students can complete i,

» The teacher mokes no serious
content errors, although moy make
@ HHHOF grror,

o The ieacher's explanation of the
content comsists of a monologus or
15 purely procedural with minisl
pavticipation By studens.

» Vocalwlary and usage are correct
but unimaginailve.

s Focabulary is too advanced or
Juvenile for the studens,

e The ieacher states clearly, af some
point during the fesson, what the
students will be learning,

If apprapriate, the leacher inodeis
the process 10 be fullowed in the
task.

Stuclents engage with the {earning
fask, indicating that they understand
wht they are to do.

The feacher makes wo CoRterd grrors,
Teacher's explanation of content is
clear, and invites studeni
partivipation and thinking.

» Vocabulary and usage are correct
and completely suited 1o the lesson,
Vacabulary is appropriaie to the
students’ ages and levels of
development,

.

.

o

Inn addition to the characteristies of
“proficient, "

o The feacher points owt possible areas Jor
miswnderstanding.

Teacher sxplaing conteni clearly and
Imoginatively, using metaphors and anafogies
1 Bring coment 1o e

Al studenars geem 1o wuaderstand the
presentalion.

The wacher invites students 1o exploin the
comitent (o the olass, or fo clavsmares.
Teacher uses rich language, affering brief
vogabulary fessons where appropriare.

Paossible Examples

® A student asks: “What are we
suppased to be doing?” bui the
teqeher ignores the guestion.

v The teacher states that 1o add
Jractions, they must have the same
RUMErOIor.

o Studenis have a quizateal look on
thetr flroes, some may withdraw fram
the fesson,

© Studenis become disruptive, or talk

among themyelves in an effort te

s The teacher miz-pronounces

» The teacher says: "4nd oh, by the
way, today we're going to facter
polyromials,

» A student asks: "What are we
supposed fo be doing? " and the
teguher ofarifies the ok,

s Studenis avk “What do [ write
frere? ™ in arder to camplele @ ok,

e The feacher says: "Watch me while

-

“By the end of today's lesson, you 're
all going 10 be able to factor
different tepes of polyromials.”

in the course uf a presemation of
conier, ihe teacher asks of students:
“Can anyone think of an example of
Hri? "

The veacher uses a board or
profeciion device so studenis can
vefer (o il withaut requiring the

-

The teacher says: “Here's a spat where some
students have difficufty:  be sure fo read it
carefuilly.”

The teacher asks a student (o expleain the task
ta oiher students.

Wheir needed, o student offers clarification
ahout the fearning task 1o classmates.

The feacher explaing passive solar energy by
iaviting students 1o think about the
femperature i a closed car on a cold, bt
sunny, do

-

-

.




Unsatisfactory
Joftow the fesyon,

Busic

Proficient

July 23 2013
Distinguished

© The leacher ises lechnical terms with
on elementary class without
explaining their meanings.

s The teacher says “ain't,”

asked only 10 listen.

* A munber of siudents do not seem 10
be Jollowing the explanation,

e Students are Inairentive during the
feacher’s explanation of content.

been sitiing in the s,

v The reacher says: “Who would like fo expluin
this idea tor us?

» The teachier pauses during on explanaiion of
the civil rights movement {0 remind sfudents
that the prefix 'in" as in “inequality ' means
"not " The prefix “un” alse means the same
Hiing.

Frameworl fov Teaching Profi
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Component 3b: Using Questioning and Discussion Technigues

Questioning and discussion are the only instructional strategies specifically referred 1o in the framework for reaching; this reflects their centrat impertance to
teachers™ practice, But in the framework, it is important that questioning and discussion are used as techniques to deepen student understanding, rather than
serving as recitation, or & verbal “quiz.” Good teachers use divergent as well as convergent questions, framed in such & way that they invite students to formulate
hypotheses, imake connections, or challenge previously held views. Suidents’ responses 1o questions are valued, effective teachers are especially adept af
responding to and building on student responses and making use of their ideas. High quality questions encourage students 1o make connections among concepts
oF events previously believed to be unrelated, and arrive at new understandings of complex material, Effective teachers also pose questions for which they do not
know the answers. Ever when a question has a limited number of correct responses, the question, being non-formulaic, is likely to promote thinking by swdents.
Class discussions are animated, engaging all students in important issues and in using their own tanguage to deepen and extend their understanding, They may be
based around questions formulated by the students themselves.

Not &l questions must be ot a high cognitive level in order for a teacher’s performance (o be rated a1 a high level; that is, when exploring a topie, a teacher might
begin with a series of questions of low cognitive challenge 1o provide a review, ot to ensure thal everyone in the class is “on board.” Furthermore, if questions are
at @ high level, but only a few students participate in the discussion, the teacher’s performance on the component cannot be judged to be at a high level In
addition, in lessons involving students in stall-group work, the guality of the students’ questions and discussion in their small groups may be considered as part
of this component.

In order for students to formulate high-level questions, they must have learned how 1 do this. Therefore, high-level questions from students, either in the full
class, ot in small group discussions, provide evidence that these skills fave been taught.

Elements of component 3b are:

e Quality of questions/prompts
Qrestions of high quality cese students i think and reflect, to deepen their undersiandin 5 and (o tesi their ideas agamst those of their classmaies, When reachers
ask questians of high guality, they ask only u few of ihemn, and they provide studenis with sufficient Linie 1o think about their response, ko refilect on the comments of
their classmates, and la deepen their understanding. Qocastonatly, for the puiposes of review, feachers ask studens a series of (wsually low-level) questions in o fpe
of verbal quiz. This may be helpfid for the prrpose of esiablishing the facts of an historical even, for example, bl they showld not be confiwed with the use of
questioning fo deepen students” undersianding.

«  Discussion technigues
Effective teachers promote learming through discussion. Some teqchers report thai "we discusved x " when what they mean is that " said x." That is, some teachers
confise discussion with explanation of content: as importam as that is, if's net discussion, Rather in o true discussion, a feacher poses a question, and invites all
Sudents' views (o be heard, and enabling students io engage in discussion directly with one another, not abways mediated by the 1eacher.

+  Student participation
11 some classes a few studenis tend 1o dominaie the discussion, other students, recognizing this patiers, hold back their contributions. Teacher nses o range of'
techniques fo enswre that all studemts contribute to the discussion, and enlist the assivtance of students to ensure this oulcome.

Indicators include:
s Questions of high cognitive chalienge, formdated by both students and teacher
o Cuestions with multiple correct answers, or multiple approaches even when there is a single correct response
o Sffective use of student responyes and ideas
»  Dhiscussion with the teacher stepping out of the central, medialing role
o Highlevels of student participation in discussion
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Unsatislactory

1

Basic

Proficient

Distinguished

3b: Using
questioning /
prompis and
discussion

Teacher’s questions are of Jow coprilive
challenge, single correct responses, and
asked i rapid succession, Interaction
berween teacher and students is
predominanily recitation styfe, with the
teacker mediating al} guestions and
answers. A fow students dominate the
discussion,

Teacher's questions lead swdents
through a single path of inquiry, with
answers seemingly deteriined in
advance, Altermatively the teacher
attempts to frame some questions
designed to promote student thinking
and understanding, but only a few
students are involved.

Teacher attemipls to engage all smdents
in the discussion and to encourage
them to respond to one another, with
wneven resulis.

While the teacher may use some low-level
questions, he or she poses questions to
sindents designed 1o promote student
thinking and undersianding. Teacher
orgates & genuine discussion among
students, providing adequats time for
students to respond, and stepping aside
when appropriate, Teacher successfidlly
engages most students in the discussion,
employing a range of strategies to ensure
that most stedents are beard.

Teacher uses a variety of serios of questions or
prompts to challenge students cognitively,
advance high leve thinking and discousse, and
promote meta-cognition, Students formulate
many questions, initiate topics and make
unsoliciied contributions. Students themseives
cnsure that all voices are heard in the
discussion.

Critteal Attributes

* Lluastions are rapic-fire, and
CORVergeRl, with o single corvect
CAIINHEE

e [eacher frames some questions
designed 10 promare student
thinking, but only a few students are

¢ Teacher uses open-ended quesiions,
frviting students (o think ondior have
mulliple possible answers,

In addition fo the characieristics of
“profleient,
* Students initiate higher-order questions,

o {Fuasiions da not isvite student nvalved, o The reavher makes ¢ffective use af wait |« Students extend the discussion, enriching i1,
thinking. v The feaeher irvites studenis fo s, o Srudents invite comments from their
e Afl discuseion is fefween feacher aid respond directly to ope gnother's » The reacher builds on uses smdent classmates during a discussion,
siuelents! students ave nor invited to idleas, bt fiw students respond, FESPOISES (G qrestions effectively,
speak direcily to one another, o Teacher calls on many students, but | o Discussions enable siudents 1o walk i
e A few students dominare the only a small mumber actuafly one anaiher, without angaing
discusvion. parifeipaie in the discussion. medigtion by the leacher.
& The teacher calls or most studenis,
even thove who don 't initially
vofunteer,
o Muany studenis aciively engoge in the
discussion,
Possible Examples | o Al questions are of the “recitation” ey questions are of the * The teacher asks: “What might have o Astudent asks “How many ways ave there

wpe, suchas "Whai is 3x 477

The reacher asks a question Jor which
the answer v o the bodrd: students
respond by reading it.

The teacher onfy cofls on students
whe frve their hands up,

-

“recifation” (ype, such gy "How
meny members of the House of
Reprevemiatives are there?”

The teacher asks: " Who has un idea
ahout this? " bul the same three
stcleinss opffer comments.

The teacher asks: “"Mickael, can
You conment on Mary's idea? " hut
Michael does not respond, or makes
a comment directly o the teacher,

happered i the colorints had o
prevailed in the Americun war for
fdependence?
® The twacher uses pliral the forpt in
asking quesijens, such as: “Whai are
Some IRings you think sight contribute
w. "
The reacher asks: “Michael, can you
cowrtnent on Mary's idea? " and
Michael responds direcily 1o Mary,
The feacher asks o guestion and asks
every student (o write a brief respanse,
then share with a pariner bejore

fo get this anvwer? "

© A student says o o classmare: "I don't think
Fagree with you on this, because. "

® A stwdent asks of ather students: " Does
amyone ficve arother idea as io how we
mighi figure this our?"

e A student asks "What if. 2"
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Unsatisfactory Basic Proficient Distinguished :

viting a few 1o offer their ideas 1o the
entire cluss.
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Component Jec: Engaging Students in Learning

Student engagement in learning is the centerpiccs of the framework for teaching; all other components contribute 1o it. When students are engaged in
tearning, they are not merely “busy,” not are they only “on task.” Rather, they are intelfectually active in learning important and challenging content. The
eriticat distinction between a classroom in which students are compliant end busy, and one in which they are engaged, is that in the latier students are
developing their understanding through what they do. That is, they are engaged in discussion, debate, answering “what if7” questions, discovering patterns,
and the like. They may be sclecting their work from a range of (teacher arranged} choices, and making impottant contributions to the intellectual life of the
class. Such activities don’t typically consume an entire lesson, but they are essential components of engagement.

A lesson in which students are engaged usually has a disceible structure: 4 beginning, 2 middle, and an end, with scaffolding provided by the teacher or by
the activities themselves. Student tasks are organized 1o provide cognitive challenge, and then students are encouraged to reflect on what they have done and
what they have leamed. That is, there is closure to the lesson, in which students derive the important learning from their own actions, A critical question for
an observer in determining the degree of studens engagement is “What are the students being asked to do?” I the answer 1o that question is that they are
filling in blanks an & worksheet, or performing a rote procedure, they are unhikely to be cognitively cngaged.

In observing a fesson, it is essential not only o watch the teacher, but also to pay close atlention to the students and what they are doing, The best evidence
for student engagement is what students are saying and doing a8 a consequence of what the teacher does, or has done, or has planned.

Elements of Component 3¢ are:

*  Activities and assignments
The activities and assignmenis are the centerpiece of student engagement, since they determine whal if IS thedt siudents are asked to do. Aciivities and assignmenis
that promofe legraing are aligned with the goals of the lesvon, and require student thinking that emphasizes depth over breadih, and that inay atlow students to
axereise some choice,

e  Grouping of sdents
How stidents are grouped for instruction is one of the many decisions feachers moke every day. There are many options; studenty of sivilar backgrownd and skifl
nay be chistered fogether, or the morve advanced students may be spread arownd into the different grewps. Alternatively, a teacher nright permit students fo seleqs
thelr own groups, or they could be formed randomly.

»  lnstructional materials and resources
The instructional materials a leacher selects to use in the dassroom can have gn enorinous impact on students’ experience. While some teachers are obliged o use a
school ar disirict's officially sanctioned materials, mony weacher use these selectively or supplement them with others of their choosing that are betier suited (o
engaying students in deep fearning, Jor example, the use of primary source materials in social sidies.

*  Stocture and pacing
No one, whether adulls or studentys, likes 10 be either bored or rushed in compleiing a task. Keeping things moving, within a well-defined stracture, (s one af the
marks of an experieaced leacher. And since much of sixdent learning results from their reflection on what they have dore, a well-designed lesson includes time for
reflection amd closure,

Indicators include;
v Acitvitiey aligned with the goals of the lesson
¢ Snmlent enibisiasm, interest, thinking, protlem-sotving, etc
¢ Learning lasks that requare high-tevel student thinking and are aligned with lesson objectives
¢ Snadenty highly motivaed 16 work on all tasks and are persisient even when the (ashs are challenging
e Studenty actively “working, " rather than watching while their icacher "works, "
L2

Suitcible pacing of the lesson: neither dragging nor rushed, with time for closure and student reflecrion
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Unsatistaciory

Basic

Proficient

Distinguished

Je: Enpaging
Stuckents in learning

The learning tasks and activities,
materials, resources, instructional groups
and technelogy are poorly aligned with
the instructional outcomes, or require
only rote responses, The pace of the
fesson is too slow or rushed. Few
studenis are intellectually engaged or
interested.

The leaming tasks or prompls are
partially aligned with the mstructional
outcornes but require only minimal
thinking by students, aliowing most
students to be passive or merely
cormpliant, The pacing of the jesson
may not provide students the fime
needed to be intellectaally engaged.

The learning tasks and activities are aligned with
the instractional outcomes and ave designed to
challenge student thinfang, resulting in active
intellectual engagement by miost studernits with
important and chalienging content, and with
teacher scaffolding to support that engagemens,
‘The pacing of the lesson is appropriate,
providing most students the time needed to be
inteliectually engaged.

Virtually all students are intellectually
engaged in challenging coment, through well.
designed learning tasks, and suitable
scaflolding by the teacher, and fidly aligned
with the instructional outcomes, In addition,
there is evidenee of some student initiation of
inquiry, and student contributions 1o the
exploration of important content. The pacing
of the lesson provides smdents the e
needed to intellevtuatly engage with and
reflect upon therr leaming, and o consolidate
their understanding, Students may have some
choice in how they corplete tasks and may
se1ve as resources for one another,

Critical Atiribtites

* Few students are infeliectually
engaged i the lesson.

Learning tosks require only recall or
have a vingle correct response oy
method.

The materiais used ask sfwdents only
to perform roie tusks.

Only one type of instructional group
is used fwhole group, smali groups)
when variety would beiter serve the
instructional purpose.

Instructional materials used are
wnsuitable o ihe lesson and’or the
stuscle nes.

The lesson drags, or iy Pushed,

» Some students are intellectually
engayed in ihe lesson.

Learring lasks are @ mix of those
requiring thinking and recall,
Student engagement with the content
15 fargely porsive, learning primarily
Javts or procedures.

Students have no choice in how they
complete tasks,

The teacher uses different
instructional groupings; these are
paritally successfiul in achieving the
lesson olijectives.

The maerialy and resources are
partiaily aligned 1o the lesson
ohfectives, onfy some of them
demanding stugdent Vhinking.

The pacing of the fesson iy upeven;
suitable in parts, but rushed or
dragging in others.

-

* Mast students qre intellectually engaged tn
the fesson,

Learning fasks bevee multiple corvect
responses or approaches and’or demand
higher-order thinking.

« Suicents have some chaice in how ihey
eomplefe fearning tasks,

There is a mix of different types of groupings,
suitable 10 the lesion ohjeciives.

* Maferials and resources support the learning
goals and require iniellectual engogement,
w§ appropriale

The pacing of the lesson provides shudents
the iime needed 1o be intellectiually engaged

-

.

In gdditian 1o the charocteristics of

“proficiens,”

# Yirtwally all students are highty engaged in

the lesson.

Students take initiative 10 madify o learning

fersk for packke i mare meaningfil or

relevant io their needs.

» Stdeniy suggest modificationy (s the
BOuping patierns used.

= Studenis have extensive choice fn how they

conplete tasks.,

Students suggest modifications or additions

dr the materialy being wsed

s Stuckents have an epporturity Jor reflection
and closure on the lesson (o consolidate
their understanding,

-

Possible Examples

o Stwdents are able fo fill out the lesyon
warkshee! without undersianding
what i1's asking them jo do.

The fesson drags, or feels rushed
Students complete “busy work"
acfivities.

*

Stucdenss are asked ro fitl in a
worksheel, following an extablished
procedure,

There is a pegoghizable heginning,
midedle, and end i the lesson,

Parts of the lesson bave a suitable
pace; atfier parts drag or feel
Fushed,

Studenis are avked o formudaie o ypothesis
ahoul whal might happen if the Americon
voling system alfowed for the diveci elecrion
of presidenis.

Students are given q task io do
independently, then to discuss with o table
group, followed by a repori-out from each
rable.

There is a clear beginning, middle, and end
for the fesson.

¢ The lesson is neither rushed nor drags,

© Students are asked (o write an essay “in
the sivle of Hemmingway.

® A student asky whether they might remain
frz their small groups 1 complete grother
section of the activity, rather than work
Independent{y.

« Students ideniify or create their own
fearning materials,

* Studeniy surmarize thelr learning from the
lexson,

ramework for Teaching Prof
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Lomponent 3d: Using Assessntent in Instruction

Assessment of student learning plays an important role in instruction; no longer does if signal the end of instruction; U is now recognized to be an integral part
af instruction. While assessment of learning has always been and will continue to be an important aspect of teaching {i's important for teachers 1o know
whether students have learned what they intend) assessment for learning has increasingly cote lo play an important role in classroom practice. And in order
io assess student learning for the purposes of instruction, teachers must have thefr finger on “the pulse™ of a lesson, monitoring student understanding and,
where appropriate, offering feedback to students,

Of course, a teaches’s actions in menitoring student learning, while it may superficiaily look the same as monitoring student behavior, has a fundamentally
different purpose. When a teacher is monitoting behavior, he/she is alert to students who may be passing notes, or bothering their neighbors; when teachers
menitor stident learning, they look carefuily at what students are writing, o1 listen carefully to the questions students ask, in order to gauge whether they
require additional activity or explanation in order to grasp the content. In 2ach case, the teacher may be circulating in the room, but his/her purpose in doing
do is quite different in the two situations,

Similarly, on the surface, questions asked of students for the purpose of monitoring leaming, are fundamentally different from these used 1o build
understanding; in the former, teachers are alert to students’ revealed misconceptions, whereas in the latter the questions are designed to explore relationships,
or deepen understanding, Indeed, for the purpose of mondtering, many wachers create questions specifically to elicit the extent of swdent understanding, and
use techniques (such as exit tickets) to ascertain the degree of understanding of every student in the class, Indeed, enceuraging students {and actually teaching
them the necessary skitlsy of monitoring their own learning against clear standards is demonstrated by teachers at high levels of performance. In this
component,

But as important a5 monitoring of student leaming and providing feedback to students are, however, they are greatly strengthened by a teacher's skill in
making mid-course corrections when needed, seizing on & “teachable moment.”

Elements of Component 3d are:

+  Assessment Criteria
i1 i exsentiol that students know the criferia for assessment. Af e highest level, students themselves have had o hand in articulating the eriteria for, for example, o
clear oral preseniation,
s Monitoring of student ieaming
A teacher's skill in eliciting evidence of student undersianding iv one of the true marks of experiise. This is not a bi-ar-niss effors, but is planned carefidly in
advance. But even after carefully planning, moniioring of student learning must be woven seamiessly into the lesson, using a variely of techiigues.
e Feedback o students
Feedbuck on learning is an essential element of a rich insiructional envipomment; withawt i, studerts are consianrily guessing as 1o how they are doing, and how their
work can be improved. Valyable feedback must be timely, consiructive, and subsiantive, and provide students the guidance they need 10 improve their performance,
+  Stadent self-assessment and monitoring of progress
The culminaiion of student asswmpiion of responsibility for their learning is when fhey sonitor theor ovent learning, and roke appropriate action. Of course, they can
only da his if the criteria for learning are clear and if they have been taught the skills of checking their work against clear criteria,

indicators include:
v Teacher paying close atiention to evidence of student understanding
¢ Teacher posing specifically-created quesiions lo elicit evidence of siudent undersianding
» . leacher circulating fo monifor sfudent legrning and to offer feedback

, e, A rights reserved Page 36
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*
-

Students assessing theiv own work against established crireria
Teacher adjusting insfruction in response (o evidence of student understanding (or lack of i

Framework
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Unsatisfactory

Basic

Proficient

Distinguished

3dv Using
Assexsment
frstruction

There is litthe or nio assessment or
momitoring of student learning;
feedbuck is absent, or of poor guality,
Students do not appear 1o be aware of
the assessment oriteria and do not
engage in sell-assessment,

Agsessment is used sporadically o
support instracuon, through some
monttoring of progress of learning by
teacher andlor students, Feedback ta
students is general, and students
appear 1o be only partially aware of
the assessment criteria used io
evaluate their work but few assess
their own work. Questions/prompts/
assessments are rarely used to
diagnose evidence of learning,

| Assessment is regularly uscd during

instrugtion, through monitoring of’
progyess of learning by teacher and/or
students, resulting in aceurate, specific
feedback that advances leaming, Students
appear (o be aware of the assessment
criteria; some of them engage in seif
assessment. Questions/prompts/
assessments are used to diagnose
evidence of learning,

Assessment is fully integrated into
nstruction, through extensive use of
formative assessment. Students appear to be
aware of, and there is some evidence that
they have contributed to, the assessmoent
criteria. Students self-assess and monitor
thelr progress. A variety of feedback, from
both the teacher and peers, 15 aceurate,
spegific, aid advances learning,
Cuestions/prompts/assessmients are vsed
regularly 1o diapnose evidence of learming by
individual students.

Crirical Agributes

e feauher gives no indicotion of
what high quality work lovks like
The teacher makes no effort in
determine whether studenis
unlerstand the fesson,

Feedback is only global,

The feacher does not ask siidents to
evgluate their own or classmaies’
work.

-

« Thara i liile evidence that the
studenty understand haw their work
will he evaluared.

e Teqeher moniiors understanding
through a single method, ar withous
eliciting evidence of understanding
Srom aff students.

« Teacher requesis global indicaiions
of studens understanding,

* Feedbock ro students is not
uniformly specific, not oriented
teweards future improvement of
work,

o The teacher makes only minor
attempis 10 engage shiders in self-
OF PeEr-assessment,

e The teacher's alfempis 1o adiust the
lessan are purtially swceessfid,

* Students indicare that they clearly
understand the characterisiics of high-
quality work,

® The feacher eliclis evidence of siudeni
wnderstanding diring the lesson
Stadents are fvired fo avsess their awn
work and moke improvements.

v Feedback inchudes specific and timely
guidance for af feast groups of
Studdeqs.

e The teacher attempls io engage

stuclertty in self- or peer-ausessment.

When necessaiy, the teacher makes

adiustments fo the Jesson fo enhance

understanding by groups of studenis.

[ “proficient,”

In addition to the characteristics of

& Thore iy evidence that students have helped
extblish the evatuation criteria,

» Teacher monitaring of student

understarding iy ophisticated ond

cointimious: the leacher is constantly

“taking the pulse " of the class,

Teacher makes froquent wse of sirotegies 1o

elicit information abowt individual sudent

understanding.

© Feedback 1o shudents is specific and timely,
and is provided from many saurees,
including other studenis.

o Students monitor their own undersianding,

either on their own inilfative or as & result

of tasks set by the reacher.

The teacher's adiustments 10 the lesson are

designed fo assist individual students.

-

Pussible Examples

« A yfudent asky: “How is this
asyigament going o be graded?”

A vtudent asks “Does iy guiz couni
towards my grade? "

The teacher forges oheod with u
presentation without checking jor
undersianding.

°

-

« Teacher asks: “Doces anyone have d
question?

« [When g student compleies a
problem on the board, the teacher
corrects the student's work without
explaining why,

» The jeacher, afier receiving

v The feacher cironfates during smal
group or independent work, offering
NggEstions (o groups of siudents.

* The feacher wses a specifically-
Jormulated guestion (o elicit evidence
af studdeni understanding.

» The teacher asks spudents io look over

o The feacher reminds students of the
eharacteristics of high-guality work (the
assessment criferiy), suggesting that the
stuelents themselves helped develap them,

» While srudenis are working, the leacher
circulaies providing subsiantive feedback
so individuat students.
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* The teacher says: "'good job, correct response from one sludeit, iheir papers 10 corvect thei errors.

everyone. " cortinpes, withoul ascertaining
whether alf siucdents understand e
concEp,

» The teqeher uses popsicle sticks or exit
tekedy fo elicit evidence of individual
student understanding,

* Students offer feedback fo their classmaies
an their work.

» Students evaluate q piece of their writing
againgt the writing rubric and confer with
the ieacher abour how iy could be
improved.
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Component | 3¢: Demonstrating Flexibility and Responsiveness

“Flexibility and responsiveness” refer 10 a leacher’s skill in making adjustments in a lesson to respend to changing conditions. When a lesson is well planned,
there may be no need for changes during the course of the lesson itself, Shifting the approach in mid-stream is not alweys necessary, in fact, with experience
cames skill in accurately predicting how a fesson will go, and being prepared for different possible scenarios. But even the most skilled, and bes! prepared,
teachers will on occasion find that sither a lesson is not going as they would like, or thal a teachable moment has presented itself They are ready for such
sitaations. Furthermore, teachers who are committed 1o the learning of all students pegsist in their attempts (o engage them in learning, even when confronted with
initial setbacks

Elements of component 3g are;

*  Lesson adjustment
Ixperienced teachers are able fo make both minor and fwhen needed) major adiusiments 1o @ fesson, a mid-course correction. Sucl adjustmenis depend on o
-eacker's store of allerate instractional strategies, and the confldence 1o make a shift when peeded

*  Response o students
Oecasionally during a lessan an unexpected evemt will ouour which presents o true “teachable moment.” [t is & mark of considerabie teqcher shill to be able o
capiialize on such opportunitics.

s Persistence
Commitied teachers don't give wp easily; when siudents enceunter difficulty in learning (which alf do ar some poiny these teachers seek alternate approaches to help
theip studerts be successful. In these efforts, teachers display @ keen sense of efficacy.

Indicators include:
*  [ncorporation of student interesis ond events of the day info ¢ lexson
v Visible adiusiment fiz the face of student lack of undersianding
* Teavher seizing on @ Cieachable moment

ork for eachng Frofi

Framew

ency Test instrument. Copyright © 2011 Outcomes Associates, Inc. AH rights reserved Page 40



July 25,2011

Unsatisfactory

Basic

Proficient

Distinguished

{

Je:
Demonstrating
Hexibility and
responsiveness

Teacher adheres to the instruction plan
in spite of evidence of poor student
understanding or students’ Iack of
miterest. Teacher ignores student
questions; when students experience
difficulty, the teacher blames the
students or their home environment,

Teacher attempts to modify the lesson
when needed and to respord 1o student
questions and interests, with moderate
success, Teacher accepts responsibility
Tor student success, but has only a
limited reportoire of strategies to draw
Bpon.

Teacher promotes the successiul
leaming of all students, making minor
adjustments as needed o mstriction
plans and accornmodating student
questions, needs and interests, The

teacher persists in seeking approaches for

students who have difficulry leaming,
drawing on a broad repertoire of

strategies.

Teacher seizes an opporamity to enhance
learning, building on & spontancous event or
student interests or suceessfuily adjusts and
differentiates instruction to address individual
student misundersiandings. Teacher persists
n seeking effective approaches for students
wha need help, using an extonsive repertoire
ofinstructional sirategies and soliciting
additional rescurces from the school or
cotnmunity,

Critical Atfribures

Teachier ignores imdicarions of sfudent
baredaom or lack of undersianding,

v Teacher s gfforts 1o modify the
Tesson are only partially successfud,

e Teacher successfully makes a minor
madifivation ro the lesson.

In addition o the characteristics of
“nroficient,”

o Veacher brushes aside student s Teqcher makes perfunciory attempty | o Teacher incorporates students ® Teacher successfully executes a major
GUESTTONS, f0 incorporate student questions and interasts and questions info the heart fesson readjustment when needed.

+ Teavhar makes no attempl 1 inferests info the fesson, af the fesson, « Teacher seizes on a jeachabie mameny (o
incorporale student inferests inio the |« The teacher conveys to students a * The feqehar conveys (o siudents that enhance a fesson.
fessan, fevel of responsibility for their she has other approgehes to iy when e The teacher conveys (o studens that he

» The teacher conveys io students thai fearning, but wncerfaity og 1o how the students expepience difficulty. wor' comsider a lesson finished” uniil
when they have difficulty fearning, it ftr @5ist thein. o [n refleciing on practice, the feacher every student undersionds, and thal he hos
15 their faul, * [nrefleciing on praciice, the teacher cites mulliple approaches undertaken a brogd range of approaches (o use,

o in reflecting on practice, the jeacher indicates the desire fo reach all fo reach students having difficulty, * In reflecting on proctice, the feauher can
does wol indicate that it is imporian! students, pul doey ot sugges! cite others in the sehool and beyond who
to reach afl studenis. strategles fo do so. she has comieted for assistance in

reaching some studenis.
Possible Examples | o The (vacher says: "We don't have ¢ The jeacher says: "'l ry to think of | » The feacher says: “That's an ® The feacher stops in mid-stredm in a
time for that ioday. " aneiher way fo come af this and gei interesiing idea; ler's see how it fits. " fesson, and says: ' This activity doesn'f

* The feacher makes no alfempl 1o Back to you. " s The teacher illusirates o principle of seen i be working! Here's another way
adpusf the lesson based on student v The teacher says. "I realize not good wriling 10 @ studenf using his d like you 1o try it
confugion. everyone undersianads ifis, but we interesi in basketball as confext. v The teacher incorparaies the school 's

o The deacher saps: “If you 'd just pay can 1 spend aip more lime on it ¢ The teacher says: "Let s 1y this way, upcoming championship game into an
atienfion, yeu cowld understand iy | o The wacher re-arranges the way the aned then wses another approach. " explanaiton of averages.

sfuclers are growped 1 an anemp! * The reacher says: “If we have io come back

fo help studenty understand the
fessan,

{0 this tomorrow, we will: 1ty really
imparianl that you understand it "

tes, nc, All
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Domain 4; Professional Responsibilities

da: Reflecting | Reflecling on teaching encompasses the teacher's thinking that follows any instructional event, an analysis of the many decisions made both in planning and

on Teaching implementation of & fesson. By considering these elements in lght of the impact they had on student tearning, teachers can determine where to focus their efforts
in making revisions, and what aspecis of the instruction they will continue in future lessons, Teachers may reflect on their practice through collegial
conversations, journal writing, examining student work, informal observations and conversations with students, or simply thinking about their teaching.
Reflecting with accuracy, specificity and ability to use what has been learned in future teaching is a learned skill; mentors, coaches and supervisers can help
teachers acquire and develop the skill of reflecting on teaching through supportive and deep questioning. Over time, fhis way of thinking and analyzing
instruction through the lens of student learning becomes 4 habit of mind, leading to improvement in teaching and learning,

Elements of component 4a are:
s Acourscy
As teachers gain experience, their reflections on praciice become more accurale, corresponding 1o the assessments hat wewld be given by an external and unbiased
abserver. Not oily are the reflections accurate, bt feachers can provide specific examples from the fesson io suppar( thely fudgmerts,
+ Usein future teaching
I ordar for the potential of veflection to improve teaching o be fully realized, teachers must use their reflections fo make adiustments in ther practive. As theip
experience and expertise increases, leachers draw on an ever-increasing reperivive of . strategies 1o inform these plans.,

Indicators inchide:
s Accurate reflections on s lesson
= Ciations of adjustments to practice, drawing on & tepertoirs of strategies
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Unsatisfactory Basic | Proficient Distinguished
da Reflecting on | Teacher does not know whether a jesson Teacher has s generally accurate Teacher makes an acourate assessment of | Teacher makes a thoughtful and accurate
Teaching was effective or achieved its instructional | impression of a lesson’s effectiveness and | a lesson’s effectiveness and the extent to assessment of'a lesson’s effectiveness and
outcomes, or teacher profoundly the extent to which instructional outcomes | which it achieved its instructional the extent w which it achieved s
migjudges the sucoess of a Jesson. Teacher | were met. Teacher makes general outcomes and can cite genersl references | instructional outeemes, citing many
has na suggestions for how & lesson could | sugpestions about how a lesson conld be to support the judgment, Teacher makes a | specific examples from the lesson and
be tmproved. improved, few specific suggestions of what could be | weighing the relative srengths of each.
tried another tite the fesson is taught, Drawing on an extensive reperioire of

skills, tencher offers specific aliernative
actions, complete with the probable
success of different courses of action,

Critical *  The teqcher considers the lesson bui | & The teacher has & general sense of The teacher acourately assesses the | v addition (o the characteristics of
Attributey draws fncorrect conclusions abouwt iis whether oF Bor ingtructional effectiveness of instructional “proficiens
effectivencys. practices were effective, aciivifies used. Teacher's assessment of the lesson is
v The teacher makes no suggestions fur | The teacher offers general The teacher identifies specifie waps thoughifid, and includes specific
irpErRvement. madificaiions far fiture insiruction. in which a lesson might be indicarers of effectiveness,
impraved, e Teacher's suggestions for
improvement draw of an extensive
repertoive.
Possible o Despite evidence o the conpary, the | s Al the end of the lesson the teacher The twacher says: "D wasa 't pleased e The teacher savs: " think that lesson
Exampley teachers suys, “My students did great sy, " puess that went okay, " with ihe level of engrgemeni of the warked preity well, although [ was

on then fessont!
e The teacher says: That wos ol 1
wish I knew whai fo de! "

s Theteacher says: “F guess T'lf iy 5
rext time. "

stucdenes,

The fedicher s journal indicates
several possible lesson
Improvements.

disappoinied in how the group a the
back fable performed "

e Jnoonversation with colleagues, the
tfeacher considers different group
strategies for hmproving a lesson,

iates, Inc. All vights reserved
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[ Bomain4: | Professional Responsibilities
b An essential responsibility of professional educators is keeping accurate records of both instructional and non-instrictional evemts, This includes student
Mairtaining completion of assignments, student progress in learning, and records of non-instructional activities that are part of the day-to-day functions in a school setting,
Accurate imciuding such things as the return of sigred penmission stips for g field trip and money for school piciures Proficiency in this component is vital, as these
Records records inform interactions with students and parents, and allow teachers o monitor learning and adjust instruction accordingly. The methods of keeping records

that are kept in student folders.

Elements of component 4b are;

*  Student progress in learning

updated frequently.
*  Non-strctional records

Iadicators include;

*  Swdent completion of assighments
Moni teachers, particularly at the secondary level, need io keep track of student completion of assignments, including nof only whether the assigniments were aetually
completed, bul studenis’ swecess in completing them.

¢ Routines and systems that track student completion of assignments
v Systems of information regarding student progress against imstructional outoomes
*  Processes of maintaining accurate non-inséructionat records

vary as much as the fype of information that is being recorded. For example, records of formal assessments may be recorded electronically, using spreadshests
ard-databases, allowing for ftem analysis and individualized instruction. A less formal means of keeping track of student progress may include anecdotal notes

In order to plar Instruction, teqchers need fo know where cach student “is” in his or her learning. This information may ke collected formodly or informally, but must be

Non-instructional records encompass afl the details of school life for which records must be maintained, pariicularly if' they involve money. Kramples are such things as
Amowing which studenis fave returned their permissions sfips for a fleld ivip, or which siudents heve paid for their school pictures.

Unsatisfactory

Basic

Proficient

Distinguished

b Maintaining
Accurate
Records

Teacher's system for mamtaining
information on student completion of
assignments and stident progress in
leaming iz nonexistent or in disarray,
Teacher’s records for non-instructional
activities are in dissmmay, resuliing in
errors and contusion,

Teacher's systern for mamiammg
information on student completion of
assignments and student progress in
learning is udimentary and only partially
effective. Teacher's records for nonw
instructional activities are adequate, but
require frequent monitoring to avoid
2Trors.

Teacher's sysiem for maintaining
information on student completion of
assignments, student progress in learning,
and non-instructional records, is fully
sffective.

Teacher's system for maintzining
information on student completion of
assiguments, student progress in feaming,
and nonvinstructional records, is fully
effective. Students contribyte information
and participate in maintaining the records,

ngtrument. Copyright @ 2011 Outcomes Associates, Inc, All rights reserved
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Critical

Abvence of a system for either o The tewehier has o process for o The teacher s process for recording | In addition o the characteristics of
Auribuies instruciional or non-instructional reoording student work complerion. student work completion iy ¢fficient “proficient, ”
records. However, i may Ire out-of+date or and effective; students have aocess ter | % Students coniribute (o and maintain
Record-keeping systems that ore in does wot permit students 1o access information abow! copyplered andior records indicating sompleted and
disarray 80 a3 1o provide incorrect the informention, issingr assigmments. ouistanding work assignments.
or vonfusing information, *  The teacher's process for racking s The seacher has an efficien and s Students contribute io and maintain
student progress is cumbersome lo gffective process for recording data fHles indicating their own
L, Stucdent agatament of learning goals, progress iv fearning,

o The teacher s & process for students are able io see how they 're s Students contribuie 1o maintaining
tracking some noa-instryctional PPOZressing, nar-insiructional records for the
information, but wot all, or it may v Theleqoher's process for recording elags.

CORITIN SOME EPrors, non-thsiructional information is both
efficient and effective.
Possibie A student says, " sure [ wined in | w A student says, " warn 7 in school »  The feaeher-creaies g link on the v Astudent firom each teapr mainiaing
3 thet assignmend, i the teacher lost foday, and my feavher's website iy class websire which sivdents van the database of cirrent and missing
! out of date, s f doa't knew whar the aceess fo check v any missing assfgnments for the team,
The teacher says, "1 misplaced the assignments arel” assigninents. ®  When avked abowi their progresy in g
writing samples for my clasy bt 11 o The reacher saps: “I've gotall these | & The teacher’s grade book records class, a student proudfy shows her
doesin't maiter - | know what the nrates ahowt how the kids are doing, | Studens progress 1oward fearning data file and can explain how the
students wouldd fiyve scored should piet them indo the spsiem bur 1 2OGIS. documents indioaie her progress
O the momning of the field irip, the Juest don ¥ have time, " *  The wacher-croates o spreadsheel toward learning goals.
teqeher discovers that five studenis s Oaihe morning of the field trip, the Jor tracking which studenis have

never furned in their permission
ships.

tegcher franticaily searches ofl the
drawers in the desk looking for the
permission stips and finds them just
befare the bedl rings.

paitd for their school pictures.

*  When they bring in their permission

stips for o field wip, students add
their own informanion o the
databuase.

Framework for Teaching Proficiency Test Instrument
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Domain 4: Professtonal Responsibilities

4o Aithough the ability of families to participate in thelr child's learning varies widely due to other Tamily or job obligstions, it is the responsibility of teachers to
Comtimpnicating | provide opportunities for them 10 both understand the instructional program and their chiid’s progress, Teachers ¢stablish relationships with families by

with Familics communicating to them about the instructional program, about individual students and they invite them to be part of the educational process iiself The level of

family participation and involvement tends fo be grester at the elementary level, when young children are just begianing school. However, the imporiance of
regulas communication with families of adolescents cannot be overstated. A teacher's effort to communicate with families conveys an essential caring on the
pat of the teacher, valued by families of students of all ages,

Elements of component 4c¢ arg:
* information about the instructional program
Frequent information in provided io familics, as appropriote, abowr the inviructional Program
* information about individual students
Frequent information in provided to families, as appropriare, about students indivichial progress
*  Engagement of families in the instructional program
Successful and frequent engagement opporfunities are offered fo fumilies 5o fthey can participate in the learning activiiies

Indicators inciude:
= Frequent and culturally appropriate information sent home regarding the instructional program, and student progress
¢ Two-way communication between the teacher and families
*  Frequent oppoertunities for families to engage in the learning process

foc St z
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Unsatisfactory Basic [ Proficient Distinguished
de: Teacher communication with families, Teacher makes sporadic attempts to Teacher commumnicates frequently with Teacher's communication with fandlies is
Communicating about the instructional program, or shout | communicate with farnilies about the families about the instructional program frequent and sensitive o cultural
with Famities individual students, is sporadic or instructional program and about the and conveys information about individual | traditions, with students contributing to
cuiturally inappropriate. Teacher makes progress of individual students but does stadent progress. Teacher makes some the communication. Response to family
no attempt to engage families in the Rot attempt to engage families in the attemnpls 1o ¢ngage families in the concemns is handied with professional and
instructional program. instrectional program. But instructional program; as appropriate cultural sensitivity. Teacher's efforts to
communications are one-way and not Information to families is conveyed in a enpape families in the instructional
always appropriate to the cultural norms | culturally appropriate manner. program are frequent and successful,

of those families.

Critical Ateributes

s Linle or no inforniation regarding
snstructional program available 1o

v School or district-created materials
aboul the insiruclional program are
sent ko

»

Information about the instructional
program is available on a regular
basis.

In addition to the characieristies of
"proficient,”

parents. *  Onaregular basis, studenis develop

o Famifies are wnaware of their o Infrequent or incomplete o The teacher sends informartion about materialy o form their familizs
children s progress. infarmation sent hime by teachers student progress home on a regular abouif the nsirwerional program.

v Lack of family engagement about ihe insiruetional progrom. bays. v Stugleris metimtain aocurate records
aciiviiies. » Tewcher maimtaing school-required | o Teavher develops activities designeed ahowt their individual learning

e Cufinrdly mopproprie grade houk fut does Fifle else 1o fo successfllly engage fomities in pragress and frequently vhare this
CORRURICANON, inform families abowt student their children s learning, as information with fomilies,

PHOZrERS. apprepriaie. e Students contribute fo regwlar and
e Teacher conmmatications gre oRgoing prajects designed o enguge
sameiimes ingppropricie fo families ' Jamilies in the Jeariing process.
celrural norms.
Possible « A parent says, "1'd like to know e Aparent saps, " received the ¢ The teacher-sends weekly newslernrer | o Students-creqte matericds for "Back
Examples whar iy kid fs working on af disirict pamphiet on the reading home to families, Including fo School ™ night thai auifine the
sehool! program, but { wonder how i's information thai precedes approach for learing seieice.

v A parent says, "] wish [ knew belng taught in my child’s olass.” homework, current elass activities, o Student daify reflection log describes
something aboil my chitd's progress | o A pareni says, “f emaifed the community and'or sehoof projecis, leariting and go home each week for
before the report card comes out.” teavker cbout iy ohild 's struggles Jield irips, ete. a response fiom a parent or

v Aparenf says, "I wohder why we with maih, bui all I got back was a *  The teacher-created monthly guardian.
never see ary school work come note saying thad he 's doing five. " progress veport sent home for each e Students-design a project on

frme. "

o Weekly quizzes are seni hume for
parentguardian signofure.

student.

©  The teacher sends home a profect
that asks students 1o interview g
Jamily member abowr growing up
during the 1954 's.

chariing family use of plastics,
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Domain 4;

Professional Responsibilities

44
Participating in
a Professional
Community

Scheols are, first of all, ¢nvironments 1o promote the leaming of students. But in prometing student learning, teachers must work with their colleagues o share
strategies, plan joint efforts, and plan for the success of individual students, Schools are, in other words, professional orgamizations for teachers, with their full
potential realized only when teachers regard themselves as members of a professional community. This communily is characterized by mutual support and
respect, and recognition of the responsibility of all teachers to be constantly seeking ways to improve their practice and to contribute to the life of the school,
Inevitably, teachers’ dutics extend bevond the doors of their classrooms and include activities related to the entire school and/or farger district. These activities
include such things as school and district curriculum committess, or engagement with the parent teacher organization. With experience, teachers assume

teadership reles in these activities

Elements of component 44 are:
+  Relationships with colleagues

Teachers matntain a professional collegial relationship thar encowrages sharing, planning and working rogether toward improved insiructional skill and student

SUCCESY

»  Involvement in a culture of profossional inquiry
Teachers coniribute to and participate in a learning community thet supperts and respects s members efforis te improve praciice

e Service to the school

Teachers’ efforts move beyand elassroom duties by io confributing 10 school initiatives and projects
*  [articipation in school and district projects
Teachers contribute to and support larger school and district profects designed to improve the professional commiunity

Indicators ineiide:

»  Regular teacher participation with ¢olieagues 1o shate and plan for student success

*  Regular teacher participation in professional courses or communities that empliasize improving practice
*  Repular teacher participation in school initiatives

¢ Repular teacher participation and support of community initiatives

Unsatisfaciory

Buasic

Proficient

Distinguaished

4d: Participating
in a Prafessional
Commutnity

Teacher's relationships with colleagues
are negalive or self-serving, Teacher
avoids participation in a professional
culture of inquiry, resisting opportunities
t begome involved. Teacher avoids
becoming involved in schoo! events or
school and district projects,

Teacher maintains cordial relaiionships
with colleagues to fultil] duties that the
school or district requires. Teacher
becomes invelved in the schools culture
of professional inguiry when imvited to
do so. Teacher participates in school
events and school and district projects
when specifically asked.

Relationships with cotleagues are
characterized by mutual support and
coopevation; teacher actively pacticipates
in a culture of professional inquiry,
Teacher volunteers (o participale 0
school events and in school and district
projects, making a substantial
contribution.

Relationships with collcagues are
characterized by mutual support and
cooperation, with the weacher taking
initiative in asswining leadership among
the faculty. Teacher takes a leadership
role in promoting a culture of
professional inguiry. Teacher volunteers
to participate in schoot events and distnct
projects, making » substantial
contribution, amd assuming a leadership
role in at least one aspect of schoal or
district tife.

Framework

Test Instrument. Copyright © 2011 Outcome
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Critical Attributes

The feacher’s refationship with The teacher has pleasan e Theeacher has supporitve In addition 1o the characieristics of
coffeagues is characterized by relaiionship with colleagues. collabarative relationships with “praficient, "
hegelivily or combativeness. When invited, the feacher collcagues. v The teacher takes a feadership role
The feacher purposefilly avoids participaies in activities relored 1o s The teacher regidarly pariicipares in in premaiing activities velated io
contriluling te aciivities promoting professional ingiiry. activities related to professional professional inguiry,
professional ingquiry, When asked, the yeacher inguiry. »  The teacher regwlarly contributes o
The feacher avoids invefvement in parficipates in school acrivivies, and | o The teacher frequently volunteers 1o and leads events that positively
school activifies and school district school districr and community participate in schoal events and impact schoal Iife.
and community projects, prafects, school district and comnmmnity «  The teqcher regularly conribiles to
profects. and leads signifeant sehond districy
i comimunily projects
Possible The teacher doesn’t share 1ext- The teacher is polite, b never «  The principal remarks thar the s The feacher leads the “mentor”
Examples taking straregies with iy coffeaguey. shares any instrictional materials feacher's studenis have been teacher group af sehaol, devoted (o
He figures that i his students do with his grade poriners. noticeably succesyfl since her supporting new feaehers during their
well, it will make him look geod. The eacher only atterds PLC tegcher team has been focusing on Jirst years of reaching
The tegcher does net aitend PLC meetings when reminded by her insiructional strategies during their 1 s The teacher hosis @ book Study
megtingy. SUPErVISOr. ream meelings. group that meets monthiy. he guides
The teacher doey not attend any The prinvipol says, 1 wish 1 didn 't e The teavher has decided to tuke the book chojees so that the group
school function afier the dismissal huarve to ask the feacher e some of the flee MIT caurses onling cetir foeus on tapics thal will enhance
hedl. ‘volunicer' every time v need and 1o share his fearning with their skifls.
The teacher says, “Dwork from 8:30 Sameans 0 chaperony the dance. cofleagies. o The feacher leads the sohool ‘s
s 30300 andd not o mirte more - J The teacher anly contributes 1o the ©  The baskethall coach is usually amrual “Ofympics " day, involving
Won'r serve on any district disirict Literacy commitiee when willing (o chaperone the 5% grade ol students and faculty in athleiic
commiitee wless they gel me a reguested by the principal dance because she knows all of her evenis.
substitute 1o cover my class. ™ plavers wifl be there. «  The teacher leads the school disiricr
v The teacher enthusiastically wellness commitice, involving

representy the schoof during the
district Social Studies review and
hrings fer substamial knowledge of
ULS. histary to the course writing
feam.

fealthcare and murition specialists
Jrom the community.

tnc. Al rights reserved
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Domain 4:

Professional Responsibilities

de: Growing
and Developing
Professionally

As ir other professions, the complexity of teaching requires continued growih and development, in order to remain current. Continuing to stay informed and
increasing their skitts allews teachers Lo become ever more effective and to exercise leadership among their colleagues. The academic disciplines themselves
evolve, and educators constantly refine their understanding of how to engage students in learning, thus growth in content, pedagogy, and information
technology are essential to good taching. Networking with colleague through such activities as joint planning, study groups, and lesson study provide
opportunities for teachers to learn from one another. These activities allow for job embedded professional development. in addition, professional educators
increase their effectiveness in the classroom by belenging to professional organizations, reading professional journals, atending educational conferences, and
iaking university classes. As they gain experience and expertise, educators find ways to contribute to their colieagues and o the profession,

Elements of component de are;

+  Enhancement of content knowledge and pedagogical skill
Teachiers remain current by taking courses, reading profesvionad literature, and remaimng curvend oa the evolulion of thinking regording insiruction
+  Receptivity 1o feedback fom colicagues

Teachers actively pursue nefworks that provide collegial supporr and feedback

s Serviee to the profession

Teachers are aetive in professional organizations serving fo erbance their personad praciice and so ihey can provide leadership and support o cofleagues

Indicators include:

»  Frequent toacher attendance in courses and workshops; regnlar academic reading
*  Participation in leaming networks with colleagues; fesdback freely shared
+  Panicipation in professional organizations supperting acadermic inquiry

Unsatisfactory

Basic

Proficient

Distinguished

de; Growing and
Developing
Professicnally

Teacher engages in po professional
development activities to enhance
knowledge or skill, Teacher vasists
feedback on teaching performance from
either supervisors or more experienced
colleaguss, Teacher makes no effort to
share keowledge with others of to assurme
professional responsibilities.

Teacher participates in professional
activities 1o a limited extent when they
are convenient. Teacher accepts, with
some reluctance, feedback on 1eaching
performance from beth supervisors and
professional colteagues, Teacher finds
fumited ways to contribule to the
profession

Teacher seeks out opporiunities for
professional development to enhance
content knowledge and pedagogical skill,
Teacher welcomes feedback from
colieagues when made by supervisers or
when opportunities avise through
professional collaboration. Teacher
participates actively in assisting other
educators

Teunchor seeks outl opportunities for
professional development and makes 2
systematic effort to conduct action
research. Teacher seeks out feedback on
teaching from both supervisors and
colleagues. Teacher initiates important
activities to contribute to the profession,

Critiewl Atiributes

*  Vhe feacher is nol involved i any
aclivify the might enhance
knowledge o skill,

s The teqoher prposefilly resisgs
discussing performance with
supervisors or calleagues.

v The wackher ignores vliations (o
Join professional organizaions or
aflending conferences.

*  The wacher participates in
professional aciivities when
reguired orwhen provided by the
schoal distrion,

©  The teacher refuciantly accepls
Seedback from supervisors and
colledgies,

s The deacher contribuies ina limited
Sashion 1o educational profassional
orgarizations,

o The teacher seeks regular
oppoertunifies for contined
professionsl development.

v The feacher welcomes colleagues

and supervisors i the viassroom for

the purposes of gaining insighi from
their fredback.

The teaeher actively participoies in

professioncd organizations devigned

fe contribuie (o the profession.

In addiiion to the characteristics of

“proficient, "

©  The teacher seeks regulay
apportunities for contipued
professional development, including
initiating action research.

o The teacher actively seeks feedback
from supervisors and colleagues,

w  The reacher takes an aetive
leadership rofe in professional
organizalions fin order to contribule
i the deaohing profession.

mewuork for

ching Proficiency Test Instrument, Copyright @
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Possible o The teacher never takes continuing The teacher politely atiends district |« The jeacher eagerly atiends the o The tequher's principal rarely
Examples educaiion courses, ever though the warkshops and professional sehoal! disirict oprional summer spends time observing in her
credils would increase his salary. develapment days, i dogsn’t make workshops finding thent 1o be a classroom. Therefore, she hay
v The teacher endures the principal s much use of the materials received wealth of Instructional siraiegies he initiaied o eetion research project
anpual observations in her The reacher fistens 1o his principal's can uye during the school year in order (o improve her own
classraom, knowing thal if she waily JSeedback after a fesson, but isn'y e The teacher enjoys ker principal s instruction,
fong enough, the principal will sure that the recommendations weekfy walk through vivite because v The teacher is working on ¢
eventually feave and she can simply really apply in his sifuation, shey always lead 1o g vafuable particufar insiryctional sirategy and
discard the feedback form, The teacher joins the local chapter inforinal discussion during huncl the asks his eolleagues (o nhserve in his
v Despite teqching fugh school honors of the American Library Associafion Rext diry. classroom in order fo provide
mathemaiics, the teacher declines 1o because she might benefil from the »  The feqeher joined a Science abfecirve feedback on hiy progress,
Join NCTAM because it costs loo Jree books - but otherwise doesi’y Education Partnership and finds that |« The teacher founded o focal

miuch and makes 100 many demands
on members ' time,

Seel it's worth 106 much of her time.

11 provides him access 1o resources
Jor his classroom that truly benefis
fai stucle s conceptual
wtiderstanding.

arganization devoted to Literaey
FEdweation, her leadership has
inspired feachers in the community
fo work on several curricufum and
insfruction prajects.

Framework for Teaching Proficiency Test instrument, Copyright © 2011 Outcomes Associates, inc, A
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Domain 4; Professional Respunsibiitics
4f: Showing Expert (cachers demonstrate professionalism in both servica to students as well as to the profession. Teaching at the highest levels of performance in this
Professtonalism

component is student focused, putting students first, repardless of how this might chalfenge long-held assumptions, past practice or simply what is easier or
more convenient for teachers. Accomplished teachers have a strong moral compass and are guided by what 15 in the best interest of students. Professionalism is
displayed in a number of ways. For example, interactions with colieagues are conducied with honesty and integrity. Student needs are known and teachers
acuess resources 1o step in and provide help that reay extend beyond the classroom. Teachers advocate For their students in ways that might challenge
traditnional views and the educational establishment, seeking greater flexibility in the ways school rules and pelicies are applied. Professionalism is also
displayed in the ways ieachers approach prablem solving and decision making, with student needs m mind Finally, teachers consistently adhere to schoo! and
district policies and precedures, but are willing to work Lo improve those that may be outdated or ineffective

Elements of pomponent 41 are:
¢ inteprity and etincal condugt
Teachers act wah integrivy and honesty
e Service to students
Teackers put students first tn all considerations of their practice
s Advoeacy
Teackers support their students” best inferests, even in the face of traditional practice or beliefy
*  Decision-making
Teachers solve problems with students' needs as a priorily
o Compliance with school and district regulations
Teachers adhere 1o policies and procedures

Indicators include:
¢ Teacher has a reputation as someone who can be trusted and is often soughtas a sounding board
*  During committee or planning work, teacher freqoently reminds participants that the students are the utmost priority
+  Teacher will support students, evon in the fage of difficult situations or conflicting poticies
»  Teachers challenge existing practice i order fo put students first
+  Teagher consistemtly fulfifls schoof district mandates regarding policies and procedures

Instrument, Copyright © 2011 Outcomes Associates, Inc. All rights reserved Page 52
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Unsatisfactory Basic Proficient Digtinguished

41 Showing
Professionalism

Teacter displays dishonesty in Teacher is honest in interactions with
interactions with colleagues, students, colleagues, students, and the public.
and the public. Teacher is not alert 1o Teacher's aftempis to serve students are
studenis’ needs and contributes to school | inconsistent, and doss not knowingly and the public. Teacher is active in
practices that result in seme students contribute 1o some students being il serving, students, working te ensure that
being il served by the schoot, Teacher served by the school, Teacher's decisions | all studenis receive a fair opportunity to
makes decisions and recommendations and recornmendations are based on
based on self-serviny imerests. Teacher Hmited though genuinely professional
does not comply with school and district | considerations. Teacher complies
regulations minimal by with schiool and district
regulations, doing just enough 10 get by,

Teacher can be counted on o hold the
highest standards of henesty, integrity,
and confidentiality and takes a leadership
role with colleagues. Teacher is highly
proactive in serving stadents, seeking out
vesourees when needed, Teacher makes a
succeed. Teacher maintains an open mind | concerted effort to challenge nepative

in (ear or departmental decision-making. | attitudes or practices to ensure that alt
Teacher complies fully with school and students, particularly those traditionally
district regalations, underserved, are hanored in the school.
Teacher takes a leadership role in team or
departmental decision-making and helps
ensure that such decisions are based on
the highest professional standards.
Teacher complies Tully with schoof and
district regulations, 1aking 4 jeadership
role with colleagues.

Teacher displays high standards of
honesty, integrity, and confidentinkity in
interactions with colieagues, students,

Critival Attributes > e Tegoher v dishones Teackher s honess, " Tencher is considered a feader in

Teacher is honesi gad knowa for .

Veacher does not notter the needs of

Sudents.

The teacher engages in practices
that are self-serving,

Yhe teacher willfidly rejects school
disteict regudations.

Teacher notices the needs of
students, but 18 inconsisfent in
audressing them.

Teqcher doss noi native that some
school practices resuft in paor
conditions for students.
Feaeher makes decisions
professionally, but on g limited
basis.

Teacher complies with schaol
districl regulations,

having high standards of infegrity.
Teacher actively addresses student
needls.

Teacher actively works fo provide
opportunities for student suceess.
Teacher willingly porticipates in
tem and deparimental decision-
muoking,

Teacher complies completely with
School district regulations.

rerins of honesiy, infegrity, and
confidentiafiry.

Teacher i highly proactive in
SerVing stucents,

Teacher mokes o concerted effort 1o
CRSUFE OpPOTIURIfes are availoble

Jor all students to be successfi,

Teacher takes a leadership role in
feam und deparimental decision-
making,

Teacher takes a leadership rofe
regarding school disirict
regulations.

ncy Test instrument. Copyright @ 2011 Outcomes Associates, Inc. All rights reserved
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Unsatisfactory

Basic

Proficient

Distinguished

Paossible Examples

The teacher makes some srrors
when marking the last common
assessment but doesn'f fell his
eolleagues.

The teacher does wot realize that
three of her neediest studenty
arvived at school an hour early
every moraing because their mother
can 't afford dayeare.

The teacher faily o vetice theat oie
of her Kindergariners is offen i,
lovks matnowrished, and frequenily
has bruises on her army and legs.
When one iy colfeagues goey bome
suddenly due (0 ilfness. the reacher
prefends (o have d meeiing so that
he won' have 1o share in the
covergge responsibilities.

The teacher does not file her
Sudents ' writing samples in theip
district cum folders! it is time
consuming and she wonis (o {eave
early for summer break.

The wacher says, "1 have ahways
ket vty grade pariner o be
uthfud. If'she called in sick, thow |
believe her.

The teacher considers staying lare
{e hielp some of her students in affer-
schoof dayeare, but realizes it
conflicts with her gum clasy 5o she
decidey against i

The teacher notices & ytuden
seruggling in his class and sends @
quick e-tail to the couiselor, When
e dovsn 't ger o response, he
avsumes il has fheen wiken care of
When her grade partiner goes out on
miaiernity leave, the teacker said.
“Helle " and "Welcome ' fo her
substitute, but does net offer any
further assistence.

The teacher keeps iy districe-
required grade ook up to date, but
enlers exaelly the minimum vumber
of assigrments specified by his
department chair,

The reacher is tewtted by bis grade
puriners. they share information
with him, confident it will noi pe
repeated inappropriately.

Despite Ber fack of fnowledge about
danice the feacher forms a dance
ofule gt her high school 1o meet thy
high interest level af her minority
Studenis who camol afford fessons,
The leacher notices some speech
delays in a few of her young
sudents; she colls in the speech
therapiss 10 da o few sesstans in her
classraomm and provide feedback on

Jurther steps.

The finglish depariment chair says,
"l appreciate when ... atends our
afier school meetings - he always
cantrifruies sometiing meaningful (o
the discussion

The teacher fearns the district’s new
onling curviculum mapping system
and writes in all of her courges.

When a young teacher has trouble
wunderstanding directions from the
principal, she immedimely goes to
the feacher whom she kanows can be
refied on for expert advice and
complete discrefion.

Afier the school s intramural
baskethall program is discontinued,
the reacher finds some former
stuedent aghietes to come in ond work
with his students wha heve come o
fove the ghter-school sessions.

The teaoher enlisi the frelp of her
principal when she reafizes that o
colleague was moking disparaging
comments aboul some
disadvanioged studenis.

The math departinent looks forward
1o their weekly meetings; iheir
leader, the reacher is altways seeking
new instrvctional strategies and
resources far them to discuss.,

When the district adopis a new web-
based grading program, the teqcher
fearned it inyide and oui 3o that she
could assist ber colfeagues with
implemeniation.




